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Abstract 

Music Ensembles and Flourishing: How Making Music in Community at a Liberal Arts 
University Promotes Student Well-Being 

 
By Abigail Fedora Balson 

 

 Undergraduate students are highly susceptible to experiencing high stress levels, mental 

health issues, and loneliness. These afflictions contribute to a poor college experience, decreased 

academic success, increased burden on the healthcare system, and elevated risk for long-term 

chronic disease. This study investigates how music ensembles can serve as a pathway towards 

wellness for Emory University undergraduate students via interviews and quantitative research 

methods. I argue that ensemble participation at a liberal arts university fosters a sense of 

community that supports student well-being in both the short and long-term. Scholars (Duchan 

2012, Kokotsaki and Hallam 2007, Lapp 2012, Moder 2013, Tedford 2014, Yoo 2021) have 

shown that collegiate music ensembles provide students with opportunities to build community 

and pursue an avocational passion. However, there is limited information on the mechanisms by 

which music ensemble participation in college can promote well-being, as well as a lack of 

quantitative data to back up qualitative findings. The results of this study link quantitative and 

qualitative data to reveal college music ensembles as spaces of familiarity, enjoyment, and 

belonging for participants which can support their well-being.  
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Introduction 

 My four years of high school were filled with music. Marching band practices, choir 

rehearsals, private lessons, and frequent performances all found their way into my schedule 

throughout both the summer and the school year. This routine didn’t change when I went to 

college. As a Music and Human Health double-major at Emory College, I settled into the 

familiar rhythm of curricular ensemble rehearsals, hours-long practice sessions for private 

lessons, and music theory study sessions that lasted until the wee hours of the night. I joined the 

Emory Pep Band, Emory Wind Ensemble, Emory Saxophone Chamber Ensemble, and Emory 

University Chorus. Despite moving thousands of miles from home and leaving my family and 

friends, I still felt grounded. Stresses related to academic coursework and personal issues melted 

away when I played the saxophone or sang. The connections I forged with other musicians made 

me feel like I belonged at Emory. How I looked, what I studied, and my status as an 

underclassman faded into the background of these relationships, and what emerged in their place 

was a sense of shared purpose and kinship that transcended individual difference—a reminder 

that ensemble music-making, at its best, connects its practitioners together to make something 

larger than any one of them. 

 Music departments have proliferated on American college campuses since the turn of the 

20th century, extending their heritage as a cornerstone of the liberal arts education.1 They offer 

students a rigorous training in cultural history and artistic practice, developing their capacity for 

aesthetic appreciation, intellectual reasoning, and fruitful collaboration. Emory’s Office of 

Undergraduate Admission website boasts of how most music students double major or are on a 

 
1 Douglass Seaton, “Music and American Higher Education,” Conference Proceeding, 3rd Music Education Summit, 
October 2-5, 1998.  

https://apply.emory.edu/majors/music.html


   
 

   
 

2 

pre-health track; the Department of Music advertises that curricular music ensembles serve 

students in all academic areas of the university, not just students who are music majors. While 

￼federal budget cuts threaten funding for universities like Emory, music programs are put at 

greater risk of losing money, resources, faculty, and students.  

And yet, my personal experience has led me to believe that music ensembles at institutions 

like Emory offer an environment in which students can have rich musical experiences that allow 

them to flourish. While there is a sizeable amount of literature available that describes the 

positive benefits of music ensemble participation for high school students, there is limited 

information on the importance of musical ensembles to student flourishing in a liberal arts 

university setting (Campbell et al. 2007, Adderley 2003, Morrison 2001, Parker 2010, Siegal 

2023). In particular, there is a dearth of quantitative or qualitative data to back up anecdotal 

observations. The current literature on the college ensemble experience primarily focuses on the 

reasons undergraduate students give for joining and continuing to participate in curricular music 

groups but does not explain how ensemble membership impacts students’ overall college 

experience or affects their health and well-being. 

 This project takes Emory University’s music ensembles as a case study to argue that 

ensemble participation at a liberal arts university promotes student well-being in both the short 

and long-term by fostering a sense of community for participants. Emory University is a liberal 

arts university located in Atlanta, GA. Emory also has a smaller college in Oxford, GA, called 

Oxford College where undergraduates may spend their first two years before transferring to the 

main campus in Atlanta. As of Fall 2025, the entire institution serves 16,511 students, including 

8,341 undergraduate students (Emory University Office of Planning and Administration 2026). 

All undergraduate students start at either Emory College or Oxford College. They may then 

https://music.emory.edu/prospective-students/index.html
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choose to matriculate to the Emory School of Nursing or Goizueta School of Business, both of 

which are housed within Emory University. Emory draws a diverse student body in terms of race 

and geographic origin: 30.8% of Emory students are White, 22.1% are Asian, 17.1% identify as 

“nonresident alien,” 14.4% are Black/African American, 9.3% are Hispanic/Latino, 3.9% are two 

or more races, .08% are American Indian/Alaska Native, and .07% are Native Hawaiian/other 

Pacific Islander (Emory University, 2026). The race and ethnicity of the remaining 3.2% of the 

student population is unknown (Emory University, 2026). Furthermore, in-state students make up 

21.9% of the student body, while 61.0% of students are from out-of-state and 17.1% are 

international students.2 Females make up 60% of the student population, while 40% identify as 

male (Emory University, 2026). Over half of students (52%) receive financial aid in the form of 

grants or scholarships, and 18% of students are Pell Grant recipients (Facts & Figures, 2026).  

There are four main questions driving my research. How do curricular and extracurricular 

music ensembles at liberal arts universities influence student wellbeing? How do curricular and 

extracurricular music ensembles at liberal arts universities help students build community? To 

what extent can duration of involvement in ensembles, age, self-esteem levels, holding a 

leadership role, race, and sexual orientation predict belonging in music ensembles? Are there 

differences in Emory students’ feelings of belonging within their music ensemble as compared to 

outside of their music ensembles? I will address these questions with data from a virtual survey 

and interviews regarding Emory students’ experiences within music ensembles. 

Being in college challenges students in all kinds of ways–loneliness, anxiety, depression, 

homesickness, imposter syndrome, sleeplessness and stress are all common complaints 

 
2 For Emory University, in-state refers to students who have residency in Georgia. Out-of-state refers to students 
who have residency any state in the United States except Georgia. International students refers to students who have 
residency outside of the United States.  
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(American College Health Association 2025, Claborn and Kane 2012, Dao et al. 2024, Wenzhen 

et al. 2022; Wodika et al. 2024). Understanding how music ensembles can empower students to 

overcome these challenges in the college setting is imperative to helping decision-makers within 

these groups (directors, executive boards, etc.) carry out health-promoting practices in their 

organization. Additionally, showing that music ensembles promote student flourishing can 

encourage university administration to ensure music ensembles are well-funded and promoted. 

Finally, students who have participated in ensembles in high school can draw on this knowledge 

when deciding whether to continue in college.   

As a member of the community I am investigating—Emory undergraduate music 

ensemble members—I have experienced the joy of making music and creating connections with 

others within these groups. I have been part of Emory College for my entire undergraduate 

career, so my membership in the Emory Wind Ensemble, Emory Saxophone Quartet, Emory Pep 

Band, and University Chorus have colored my whole college experience. All my closest friends 

are fellow ensemble musicians. I have also experienced many of the common college students' 

woes–stress over academics, imposter syndrome, homesickness, and loneliness. Being an out-of-

state student, my homesickness was exacerbated by having to wait until school breaks like spring 

break or fall break to see my family. Moreover, from my personal experience, my identity as a 

female Asian student at Emory has never been a barrier to accessing resources and opportunities 

such as soloing in an ensemble performance, leading a musical group, or borrowing a specialty 

instrument. I acknowledge that my experience may not reflect the experience of all female Asian 

Emory students who participate in ensembles.  

Playing my instrument or singing in community was a significant source of comfort for 

me as an underclassman, and it continues to be my favorite aspect of being a student at Emory. I 
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approach this study with a positive perspective on collegiate musical ensembles and the benefits 

of membership. The relationships I have developed with members of various Emory ensembles 

serve to promote honest interviews and survey participation. As a Human Health student, I also 

bring the lens of public health to this study on music ensembles, viewing them as a one of many 

programs a university can provide to help alleviate the burden of mental illness for college 

students.  

Throughout this paper, the term “curricular music ensemble” will be used to signify a 

group of students making music together for class credit. In the context of this study, curricular 

music ensembles include the Emory Wind Ensemble, Emory University Symphony Orchestra, 

Concert Choir, University Chorus, and Gamelan Ensemble. An “extracurricular music 

ensemble,” by contrast, denotes a student group that makes music together in a club setting, 

without receiving academic credit.  In this study, extracurricular or non-curricular music 

ensembles include the Emory Pep Band, ChaiTunes A Cappella, Dooley Noted A Cappella, +86 

A Cappella, The Gathering, and Emory Suri.  
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Background 

The Languishing Issue 

 The World Health Organization recognizes loneliness as a pressing global health issue. It 

affects one in every six people in the world and contributes to about 871,000 deaths per year 

(World Health Organization 2026). There is an unequal burden placed on young people, with 

about twenty percent suffering from this affliction (World Health Organization 2026). Like 

recognized threats to global health such as cardiovascular disease, influenza, and malaria, 

loneliness has the capacity to disrupt and destroy lives. A silent killer, it saps people of 

fulfillment and joy, exacerbating rates of physical and mental illness (World Health Organization 

2026). Loneliness is a serious problem facing the world today.  

  Among the aforementioned population of young people is a large community of college 

students. According to the 2024-2025 Healthy Minds Study, a yearly survey taken by 

undergraduate and graduate students all over the United States, loneliness is highly prevalent in 

the college setting. Only about 35% of survey respondents reported they hardly ever feel left out 

or isolated from others (Healthy Minds Network 2025, 5). About 65% of all college students feel 

alone and disconnected from the people around them some of the time or most of the time (5). 

37% of respondents said they experienced depression. College students are highly susceptible to 

suffering from mental health; therefore, it is important to provide easily accessible avenues to 

mental wellbeing for them.  

 Many factors make college students particularly vulnerable to loneliness and its effects on 

mental health. Moving away from family members and established friendships requires college 

students living far from home to build an entirely new social network. Leaving an environment 

filled with relationships that have been developed over the course of years creates a sudden 
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deficit in love and support that was once part of students’ lives (Fithriyah 2024, 104). The loss of 

strong, familiar relationships and the need to rebuild community puts students at a high risk for 

loneliness during their college career, especially if they have difficulty incorporating themselves 

into a social network (104). Loneliness, in turn, is strongly correlated with depression, anxiety, 

and suicidal ideation (105). Therefore, college students are at a high risk of experiencing mental 

illness due to loneliness. Poor mental health is also precipitated or exacerbated by factors 

endemic to the college setting, such as high stress levels fueled by rigorous academics, financial 

issues, and uncertainty about what the future holds (Fithriyah 2024, 104; Hayes 2024, 139). 

Several environmental causes of mental illness surround college students daily. Addressing these 

intersecting challenges is therefore essential to not simply help students avoid languishing, but to 

let them flourish in what can be a disorienting and new chapter of life. 

 

Flourishing 

 What does it mean to “flourish”? Ideas of flourishing are dependent on culture, but I will 

be utilizing the definition of flourishing as described by the field of positive psychology, which is 

grounded in the belief that people want to live rewarding lives (University of Pennsylvania 

2026). According to positive psychology, flourishing entails thriving across five different 

domains of the human experience: happiness, health (both mental and physical), purpose, virtue, 

and relationships (VanderWeele 2017, 8149). Each aspect not only directly contributes to a 

person’s state of well-being but also influences all the other aspects. Major determinants of the 

quality of each of these five domains include family, work, education, and religion (8151). In 

other words, flourishing is heavily promoted by a positive family, work, educational, and/or 

religious environment. Any dysfunction in these areas of life can lead to decreased well-being.  
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In recognition of the importance of flourishing, Emory developed a student flourishing 

initiative (https://studentflourishing.emory.edu/) in 2021 that focuses on four different aspects of 

flourishing – academics, professional life, purpose, and community. Initiatives to promote 

flourishing have been integrated into required undergraduate coursework, co-curricular 

opportunities, and extracurricular programs. My personal exposure to the idea of flourishing via 

these experiences encouraged me to dive deeper into my own perceptions of how flourishing can 

occur. 

 For the purposes of this paper, I focus on the relationship between education and 

flourishing. As established above, college students are highly likely to experience dysfunction in 

the educational domain of their life in the form of loneliness. However, because education can 

support flourishing, elements of the college experience must influence college student 

flourishing. This idea prompts further research into specific aspects of education that influence 

well-being. I specifically investigate the connection between participating in a musical ensemble 

at a liberal arts university during one’s undergraduate education and how it encourages student 

flourishing in the face of widespread loneliness and mental health issues.    

 

College Music Ensembles as a Pathway to Flourishing  

 Loneliness and poor mental health are two contributors to languishing to which college 

students are highly susceptible. However, through the literature available, ensemble participation 

in college presents numerous social benefits to musicians. As scholars have shown (Chelcy et al. 

2014, Duchan 2012, Faber 2021, Kokotsaki and Hallam 2007, Lapp 2012, Mantie and Dorfman 

2014, Moder 2013, Snyder 2021, Tedford 2010, Yoo 2021), many aspects of making music in a 

group promote relationship-building and feelings of belonging which can in turn promote mental 

https://studentflourishing.emory.edu/
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wellness. These feelings of belonging stem from having the same purpose and bonding with a 

diverse group of people. In other words, current research shows that initial connectivity over a 

shared passion fosters a sense of belonging for students, helping them feel welcome and included 

in their music ensemble.   

Although students may not initially join a music ensemble with the intention of finding a 

strong community, many stay because of the meaningful relationships they cultivate. This 

increased sense of belonging contributes to a state of flourishing for college students by putting 

them at a lower risk of mental illness and loneliness. The next three sections explore three 

different facets of community building in ensembles present in the literature: how community is 

created, student perceptions of the benefits of these communities, and community as a motivator 

for ensemble participation in college. 

 

Facet 1: Mechanisms of Community Creation  

 One avenue to creating a sense of student belonging in music ensembles is individual 

student musical responsibility. According to Dimitra Kokotsaki and Susan Hallam, college 

students playing in ensembles feel as though they can meaningfully contribute to the group with 

their musical talent (2007, 99). While this phenomenon is present in both small ensembles and 

large ensembles, it is stronger in the former and leads to increased feelings of belonging. Because 

every member has a designated role in an ensemble, it is easy to feel included. Smaller 

ensembles place higher responsibility on each member, so the feeling of inclusion proportionally 

increases.  

 Another contributor to social cohesion within music ensembles is the support musicians 

give each other during rehearsal (Kokotsaki and Hallam 2007, 99). Participants feel bonded to 
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one another because they are working towards the same goal and cannot achieve it without other 

members. Working from qualitative data, music education scholar Brian Panetta found that both 

queer and non-queer musicians believe that having the shared goal of making high-quality music 

with fellow musicians and creating a beautiful final product for a performance increased feelings 

of safety for queer musicians within their music ensemble (2024, 88). Panetta succinctly 

summarized it: “[Only] the music matters” (88). This statement suggests that when in a large 

ensemble, the shared commonality of music making is a powerful connector for participants in 

the face of personal differences.  

 In a cappella groups specifically, rehearsals have been shown to not simply serve as 

“preparatory” time (Duchan 2012, 87). If they did, rehearsal time would be solely dedicated to 

building music skills and practicing songs for performances. Instead, social activities integrated 

into the rehearsal schedule build a strong sense of community for members that contributes to a 

cappella groups’ musical successes. For example, when conducting fieldwork with the Harvard 

Fallen Angels, an upper voices cappella group comprised of entirely women, ethnomusicologist 

Josh Duchan noticed that check-ins occurred every week during rehearsals, a time for members 

to share how their life was going (89). He saw an interesting shift in the rehearsal environment 

when check-ins were removed to make more time for business matters like practicing parts and 

organizing performance logistics. Members were unhappy and unmotivated, especially because 

the Angels were not a top musical group at Harvard (94). The social aspect was a huge draw to 

being in the group, making up for the ensemble’s lack of prestige and campus clout.  

 Intentional efforts for inclusion fueled by leaders in the group are another mechanism of 

community-building in college music ensembles. Panetta found that when leaders in high school, 

university, and community band programs set policies that fostered an inclusive culture, their 
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actions helped queer students feel as though band was a safe space for them (2024, 73). No 

harassment or discrimination was allowed in programs; performance attire was gender-neutral, 

and music was intentionally selected to represent a diverse range of composers (73). Equitable 

governing rules about band activities led to a supportive environment.  

 Finally, ensembles serve as a bridge between students with the same passion for music-

making. Differences such as living in separate dorms on studying different fields may keep 

students apart. Playing in a music ensemble offers participants the chance to connect with people 

with whom they otherwise would not have socialized (Kokotsaki and Hallam 2007, 99). At 

Emory, all curricular music ensembles are open to music majors and non-music majors alike. 

This structure does not occur at all liberal arts colleges–some restrict top ensemble membership 

to solely music performance majors. Compared to peer institutions, Emory ensembles have 

students from many different disciplines coming together to make music and therefore provide 

opportunities for cross-disciplinary connections between students.  

 This membership system is similar to the Goshen College music ensembles which were 

examined by education scholar Beverly Lapp, who found that bringing music majors and non-

majors together to play in an ensemble offered both parties the opportunity to form close 

relationships (2012, 88). Perceived benefits from Emory ensembles are likely to reflect perceived 

benefits of ensembles at Goshen College because of the similar personnel of curricular 

ensembles at both institutions. By connecting students who otherwise may not have been able to 

meet and helping them to develop strong friendships, ensembles encourage socialization and 

improve participant wellness. Participants perceive these friendships as a significant factor 

pushing them to continue in an ensemble, showing that the social benefits are not going 

unnoticed. This recognition of positive gains from ensemble participation is also important to 
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student well-being, as noticing a beneficial effect from one’s choices can perpetuate informed 

decision making and sustain wellness practices.  

 Many different routines and inherent characteristics of college music ensemble promote 

community among participants. From undertaking a shared activity to connecting with others 

who have a similar interest, ensembles can easily facilitate the building of durable relationships. 

These relationships can then alleviate loneliness, lessen the risk of mental health issues that come 

with loneliness, and thus promote flourishing for a college student.  

 

Facet 2: Student Perception of Social Benefits  

 When students are drawn to an ensemble by its social aspects, their participation reflects 

how highly they value the sense of community it offers. Music education scholars Roger Mantie 

and Jay Dorfman support the idea of students being in music ensembles partially because of the 

social aspects. After surveying non-music majors at 30 different colleges, they found that 

appreciation for community was the third most powerful reason students chose to be part of an 

orchestra, band, choir, or a capella group out of a list of eight other reasons (Mantie and Dorfman 

2014, 52). This position on the upper half of the reasons reflects that it may not be the most 

important driver of ensemble participation, but still an impetus, nonetheless. The first two 

reasons were having a love for playing their instrument and finding music to be a stress reliever. 

Therefore, community is not irrelevant to the decision to continue as part of an ensemble – it is 

simply less important compared to other benefits. 

An exception to this idea is the demographic breakdown by instrument played. Woodwind 

players and brass players responded to the question of how much the social aspect motivated 

their participation with significantly lower scores than students who played guitar, percussion, 
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piano or identified themselves as a vocal performer or part of a strings section (52). There was no 

reason postulated for this discrepancy between sections in the article. If some students are being 

served less well than others by music ensembles, it is important to take steps to better their 

experience so they can also socially flourish. 

 Hyesoo Yoo’s research aligns with Mantie and Dorfman’s primary findings. Yoo’s work 

explains that uplifting social environments in music ensembles make students want to continue 

playing with the group (Yoo 2021, 144). Despite not being music majors, students still see great 

value in ensemble participation throughout their college career. Their desire for community is 

fulfilled through the ensemble; therefore, feelings of loneliness are decreased, and their 

wellbeing is promoted. This self-reported belonging is a way to gauge if ensembles are a 

welcoming place.  

 Lapp corroborates Yoo’s research along with Mantie and Dorfman’s. She discovered that 

alumni of Goshen College’s music ensembles believed that the social benefits were a strong 

motivator for participating in a curricular ensemble, more convincing than other reasons such as 

needing academic credit, having a love for performance, or wanting to maintain skills (97-98).  

 Looking at a cappella groups specifically, they also mimic the trend of students 

appreciating the social aspect of participation. Joshua Duchan’s ethnography Powerful Voices: 

The Musical and Social World of Collegiate A Cappella (2012) takes a deep dive into the history 

and culture of a cappella singers, investigating their experience in ensembles at a range of 

educational institutions in the Northeast and Midwest regions of the United States: Boston 

University, Bowdoin College, Bowling Green State University, Brandeis University, Harvard 

University, Michigan State University, Northeastern University, Michigan State University, 

University of Michigan, University of Pennsylvania, Yale University, and Kalamazoo College. 
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Duchan found that the primary benefit participants noted from their ensemble membership was a 

strong sense of community (84). In terms of student perception, feelings of belonging within 

ensembles offer participants a benefit that convinces them to continue being a member. 

 

Facet 3: Relationships as a Motivator for Ensemble Participation  

 An interesting caveat to the well-established truth of college ensembles fostering 

relationship-building is that the literature agrees that a desire for a strong community is a weaker 

factor in students’ decisions to join a music ensemble in college when compared to their desire to 

make music. A study at Kent State University surveyed music majors and non-music majors in 

curricular instrumental ensembles. Although it was carried out in 1987, I chose to include it in 

this section as the results align with more recent studies on this topic. Researchers Alice Delano 

and David Royse found that students who admired their ensemble director in high school were 

more likely to join a college band or orchestra when compared to students who felt neutral 

towards their high school director (1987, 15). Furthermore, participants who thought they 

significantly contributed to their high school music program and enjoyed their high school 

experience overall were more inclined to join an ensemble in college (15). Their previous 

positive feelings in an ensemble spurred them to seek out the same satisfaction in a similar 

environment in college. Parent encouragement also played a role in college ensemble 

participation. Students who experienced more support from family to be in an ensemble when 

attending college were more likely to continue playing their instrument when compared to 

students who received less support (16).  

 However, the study also revealed that strong feelings of belonging within a high school 

ensemble were not a deciding factor for students choosing to participate in a college ensemble or 
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not. Both non-participants and participants of curricular Kent State bands and orchestras cited 

that the social aspect of high school ensemble membership offered them a substantial benefit 

(16). This statistic may reflect the idea that incoming college students at Kent State in 1987 felt 

as though they could find a strong community with other non-ensemble students. Or students 

may not even be aware that collegiate music ensembles offer them a place to find deep 

friendships and increase their wellness.  

 Ardis Faber’s dissertation partly corroborates the above idea. When surveying freshman 

ensemble participants and non-participants who were not pursuing a degree in music at liberal 

arts institutions in Indiana, she discovered that first-year ensemble participants and non-

participants did not differ in their views towards the college ensemble social experience. Both 

groups did not feel strongly that college ensembles satisfied social desires (Faber 2020, 90). In 

other words, participants and non-participants alike did not view college ensembles as a likely 

place to develop friendships and expand their social circle. This finding may also mean that 

students who are interested in but not currently a member of collegiate ensembles do not think 

the experience will be a significant factor in maintaining their social health.  

Furthermore, Chelcy Bowles carried out a study at a large Midwestern university and 

surveyed 476 students to discern their motivation for joining their ensemble of choice. From 

most important to least important, students’ top three reasons for initially joining an ensemble 

were perceiving importance to their lives, having a good high school experience, and wanting to 

keep up their musical skills (Bowles 2014, 16). Other reasons included friends also participating 

or having an outside party like a parent or band director encourage them (16). Looking for a way 

to make friends was not found to be a reason that convinced students to join an ensemble. These 
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two studies illustrate the broader trend of high school students continuing to play in a college 

band or orchestra primarily due to the opportunity to play their instruments.  

 The desire to form community and create social bonds is much less important, if the 

possibility is even considered at all. These student motivations reflect a deeper need among non-

music majors for an outlet to make music. Music ensembles are perceived as an avenue to 

flourishing because of the chance to fulfill students’ avocational passions.  

Not social reasons, but rather a love of playing primarily drives the desire to join an 

ensemble for students when they are entering college. Jeffrey Tedford’s quantitative research 

affirms that social reasons are less important than musical reasons for students when choosing to 

become part of an instrumental group. Out of 26 first year students in instrumental groups who 

were surveyed, 76% stated their main reason for participation was a passion for making music 

(Tedford 2014, 72). Additionally, 15.4% said they enjoyed the intellectual challenge that making 

music with a band or orchestra offered them, while only 7% stated that the social benefits 

convinced them to join an ensemble (72).  

When surveying college ensemble students across the United States, music education 

scholar Jennifer Ann Moder discovered similar statistics to Bowles and Tedford. Student 

musicians were excited to join concert ensembles primarily due to the joy they felt when 

performing on their instrument (Moder 2013, 89). Other less important factors included having a 

good impression of their time in high school band and other extracurricular musical opportunities 

along with feeling pride about being a member (89). Only after these four different factors came 

the social benefits of being in a collegiate concert band (89). Again, even though students believe 

the act of music-making itself is more important to them than building community when in a 

curricular ensemble, the social aspect is relevant. Students’ belief that ensemble participation is a 
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worthwhile use of their time while in college shows that curricular music opportunities are an 

important avenue for students to be well.  

Bowles also polled students on their reasons for staying in a college ensemble. The top 

three reasons were that they found enjoyment in performing with the ensemble, felt it was 

important to them, and wanted to maintain their music skills (16). Compared to the reasons given 

for originally joining an ensemble, only “having a good high school experience” was exchanged 

for “having an enjoyable experience in the collegiate ensemble.” The other two reasons–wanting 

to maintain their musical ability and feeling as though being part of an ensemble was important 

to them–stayed the same. Having a community still did not enter as a highly considered 

motivator for participation.  

In the context of college student well-being, this finding has a similar implication when 

compared to students’ reasons for first becoming part of an ensemble: music ensembles give 

students a way to play their instrument, an opportunity that would be very difficult to find 

elsewhere. It is worth noting that this study revealed that “social reasons” was only the fifth of 

eleven factors encouraging ensemble participation. Superseding it were the previously mentioned 

top three reasons and the fourth most important reason: liking the current director. Therefore, 

while building relationships is not a highly important factor to students’ decision to continue 

playing in an ensemble, it still bears some weight. The strong community offered to ensemble 

participants is perceived to better their college experience, even if to a smaller degree than the 

other benefits of the ensemble.  

 It is important to realize that what drives initial participation and continued participation in 

college music ensembles is different. Even if wanting to be part of a close-knit group doesn’t 

push students to join an ensemble, the subsequent community they join becomes a factor to 



   
 

   
 

18 

remain. Therefore, community is not an unimportant aspect of college music ensemble 

participation; it simply becomes more important to musicians after they have first-hand 

experience with it.  

 Additionally, the primary motive for joining college ensembles–a love for making music–

provides physical and mental health benefits that can promote flourishing. Singing in a choral 

setting has been shown to correlate with higher levels of albumin (a protein that marks immune 

system health) and self-perceived well-being while in rehearsal despite mental health issues 

(Clift et al. 2010, 26; Kreutz et al. 2004, 629). Choral singing can also imbue participants with a 

sense of accomplishment, group identity, and self-esteem (Clift 2012, 114). Both physical and 

mental health are bolstered by singing in an ensemble. Unfortunately, there is only a small 

amount of literature on the connection between instrumental group participation and health when 

compared to choral singing and health. However, the literature that is available shows that non-

professional instrumental groups (drumming groups and brass bands) provide stress relief and 

support for mental well-being along with decreasing depression levels for participants (Fancourt 

et al. 2016, 12; Williamson and Bonshor 2019, 7-8). Similar to choral participation, instrumental 

ensemble participation may positively support mental well-being.  

 Overall, collegiate music groups influence flourishing by offering students a place to 

make connections and pursue their passions. These two benefits can be an avenue to physical and 

mental well-being for curricular and extracurricular college ensemble participants. When 

members support each other’s musical journeys and feel like they are making a meaningful 

contribution, they develop a sense of belonging within their ensemble. Intentional efforts by 

leadership to include each member and time set aside for socializing also strengthen student 

belonging. Finally, a shared love of music brings student musicians close to each other despite 
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differences in discipline of study and promotes belonging. Students perceive this sense of 

belonging as an important part of the ensemble experience, so much so that it is a motivator for 

continued participation. 
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Methods 

The following section will detail the study design, participant demographics, qualitative 

data collection methods, and quantitative data collection methods. I will discuss how I designed 

my research study carried out March and April 2025 to investigate how student well-being is 

encouraged by college music ensemble participation.  

 

Design 

This study was designed to investigate the role of music ensemble participation in college 

student community-building and wellbeing, as there is currently a gap in the literature on this 

topic. For the purposes of my study, belonging is defined as the extent to which students feel 

accepted, respected, included, and supported by others in their musical ensemble (Goodenow and 

Grady 1993, 60-61; Allen et al. 2021, 89). Connection over a shared experience or passion leads 

to belonging (Allen et al. 2021, 93). Four questions guided my research.  

 

1. How do curricular and extracurricular music ensembles at liberal arts universities 

influence student wellbeing? 

2.  How do curricular and extracurricular music ensembles at liberal arts universities help 

students build community? 

3. To what extent can duration of involvement in ensembles, age, self-esteem levels, 

holding a leadership role, race, and sexual orientation predict belonging in music 

ensembles? 

4. Are there differences in Emory students’ feelings of belonging within their music 

ensemble as compared to outside of their music ensembles?  
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Two research methods were employed to answer these questions. The first was a virtual 

survey used to quantify students’ feelings of belonging within and outside their music ensembles, 

and their self-esteem levels. This survey was targeted at answering the latter two questions and 

focused on the concept of belonging within ensembles.  

The second research method was an interview designed to understand the student 

perspective on how music ensembles help students flourish when in college. The interview was 

intended to find the answer to the first and second questions, investigating how students connect 

in music ensembles and subsequently experience feelings of belonging. All data collection took 

place in March and April of 2025. Convenience sampling was used in this study, so students who 

were willing and able to participate were recruited.  

 The recruitment period for the project occurred in the last two weeks of March 2025, 

after receiving exempt review status from Emory University’s IRB. As the target population for 

the study was students participating in an Emory University music ensemble, I reached out to the 

executive boards of extracurricular music ensembles and directors of curricular ensembles via 

email to instruct them on how to get participants in their ensembles involved in the project. I first 

compiled a list of extracurricular music ensembles through The Hub, an Emory platform that 

displays information about every student group on campus officially registered with the Office of 

Student Involvement, Leadership, and Transitions. It provides contact information for each club's 

executive boards on their website. In total, I contacted eighteen musical ensembles, including 

eleven extracurricular music ensembles and seven curricular music ensembles. The 

extracurricular music ensembles I contacted were a cappella groups (Aural Pleasure, No Strings 

Attached, Ahana Acapella, +86 Acapella, ChaiTunes, Dooley Noted, The Gathering, Suri), two 



   
 

   
 

22 

instrumental groups (Chinese Traditional Music Group, Emory Pep Band), and one choir (Voices 

of Inner Strength Gospel Choir). 

A comprehensive list of curricular music ensembles along with the contact information 

for each ensemble’s director is available on the Emory Music Department website. I contacted 

every curricular ensemble available to students in March 2025. When contacting ensembles, I 

included a link to an anonymous online Qualtrics survey and a link to sign up for an interview 

with me over Zoom, an online video platform. 

The incentives offered for participating in the study were different kinds of gift cards. For 

participating in the online survey, each musician received one entry into a raffle for one of 

twenty-three $15 gift cards to Kaldi’s, a popular coffee shop on Emory University’s campus. For 

participating in an interview, each participant received a guaranteed $15 Amazon gift card. 

Anyone who heard about the study was able to enter the raffle for a Kaldi’s gift card by clicking 

on a link provided to all Emory ensembles, even if they did not complete the survey to comply 

with Georgia raffle laws. These gift cards were funded by the John H. Stipe Society. I handed 

them out to raffle winners and interviewees at the end of the spring 2025 semester once the data 

collection had been fully completed.  

 

Participants 

In total, 63 participants from 12 different ensembles in total participated in the virtual 

survey, including five curricular and seven extracurricular ensembles. The curricular ensembles 

included the Emory Wind Ensemble, Emory University Symphony Orchestra, Emory Javanese 

Gamelan Ensemble, Concert Choir, and University Chorus. The extracurricular ensembles were 

the Emory Pep Band, +86 Acapella, ChaiTunes, Suri, Dooley Noted, and The Gathering. Tables 



   
 

   
 

23 

1-6 describe the demographics of the virtual survey respondents. I noted these demographics to 

see if feelings of belonging differ based on holding a leadership position, age, race, gender, 

sexual orientation, or semesters of participation in the ensemble. The participant pool for the 

survey represented many different ages, races, genders, and sexual orientations along with 

varying lengths of participation in their ensemble and leadership status. 

 A leadership role may be defined as serving on the executive board of the ensemble. 

Many different positions are available for both curricular and extracurricular ensembles, 

including but not limited to President, Treasurer, Secretary, Music Director, and Social Officer. 

Members of club executive boards plan and carry out logistics related to different ensemble 

functions, such as acquiring merchandise, performing, traveling, posting on social media, and 

rehearsing. Most survey respondents did not hold a leadership role in their ensemble (65.1%). 

About a third (34.9%) did serve as an official leader in their group. 

 

Do you hold a leadership role 
in the ensemble? 

Number of Respondents Percentage of Total 
Respondents 

Yes 22 34.9% 

No 41  65.1% 

Total 63 100% 

Table 1: Percentage of Survey Respondents with a Leadership Position in their Ensemble  

 

 Members of ensembles ranged from age 18 to over 24 years old. The 7 members who 

reported their age as 24+ were part of University Chorus, an ensemble open to students in any 

school at Emory University and community members. It is possible that these older members are 

graduate students or community members who do not attend Emory University as students. As 
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they are still an integral part of the University Chorus environment and a unique aspect of 

Emory’s ensembles, I have chosen to include them in the data analysis.  

 

Age Number of Respondents Percentage of Total 
Respondents 

18 11 17.4% 

19 8 12.7%  

20 20 31.7% 

21 7 11.1% 

22 5 7.9% 

23 3 4.8% 

24+ 7 11.1% 

Did not respond 2 3.2% 

Total 63 100% 

Table 2: Ages of survey respondents   

 

 A little over half of the survey respondents were women (57.1%). The rest of the 

participants either identified as male (40%) or non-binary (3.2%). No participant identified as 

transgender.  

 

Gender Number of Respondents Percentage of Total 
Respondents 

Female 36 57.1% 

Male 25 40.0% 
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Non-Binary  2 3.2% 

Total 63 100% 

Table 3: Gender Profile of Survey Respondents   

 

Survey respondents represented 13 different races. The question asking the participants 

about their race was formatted as a “check all that applies” answer style.3 A third of participants 

identified as White or European (33.3%), about 1/6 of participants identified as South Asian 

(15.9%), about 1/6 of participants identified as East Asian (15.9%). One respondent identified as 

Black or of African Descent and identified as Hispanic, Latinx or of Spanish Origin. The 

remaining 14 participants identified as two or more races. Instead of classifying these 

participants as “Two or more races,” I created classifications that named the multiple racial 

identities each of the 14 participants chose. For example, one respondent checked the box for 

“East Asian,” “American Indian/Alaska Native,” and “White or European.” Therefore, I created 

a race designation of “East Asian & American Indian or Alaska Native & White or European.” 

This classification method was meant to illuminate the racial diversity of the survey respondents 

and fully represent the identity of each respondent.  

 

Race Number of 
Respondents 

Percentage of Total 
Respondents 

Black or of African Descent 1 1.6% 

East Asian 10 15.9% 

 
3 See Appendix C.2 for the question 
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East Asian & Hawaiian or Pacific 

Islander & Southeast Asian 

1 1.6% 

East Asian & American Indian or Alaska 

Native & White or European 

1 1.6% 

East Asian & White or European 7 11.1% 

Hispanic, Latinx, or of Spanish Origin 2 3.2% 

Hispanic, Latinx, or of Spanish Origin 

& White or European 

2 3.2% 

South Asian 10 15.9% 

South Asian & White or European & 

Prefer to self-describe 

1 1.6% 

South Asian & White or European 1 1.6% 

Southeast Asian 5 7.9% 

Southeast Asian & White or European 1  1.6% 

White or European 21 33.3% 

Total 63 100% 

Table 4: Survey Respondents’ Race and Ethnicity  

 

 Heterosexual participants accounted for a majority (63.5%) of research participants. The 

other participants identified as bisexual, gay, or queer. Four respondents chose not to disclose 

their sexuality by either leaving the question blank or responding with the option “Prefer not to 

say.”  

 



   
 

   
 

27 

Sexual Orientation  Number of Respondents Percentage of Total Respondents 

Heterosexual 40 63.5% 

Bisexual and/or pansexual 10 15.9% 

Gay 5 7.9% 

Queer 4 6.3% 

Prefer not to say 4 6.3% 

Total 63 100% 

Table 5: Survey Respondents’ Sexual Orientation   

 

Asking for the number of semesters of participation in ensemble was a measure intended 

to gauge how long students have been involved in their music group. All three participants who 

indicated they had been in their ensemble for nine or more semesters were members of 

University Chorus. Therefore, it can be inferred they are community members not otherwise 

affiliated with Emory who have been part of the ensemble for over four years, members who 

sang in the ensemble while they attended Emory University and continued after they graduated, 

or students at Emory University who are participating in programs longer than four years such as 

a PhD program.  

 Furthermore, a greater number of students had participated in their ensemble for an even 

number of semesters (two, four, six, eight) compared to an odd number of semesters (one, three, 

five, seven). This difference can be attributed to the time of data collection. Typically, students 

join a musical ensemble during the first semester of the academic year (the fall semester). 

However, data collection took place in the second semester of the 2024-2025 academic year (the 
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spring semester). Therefore, students were more likely to have already completed one or more 

fall semesters as part of their ensemble.  

 

Semesters of participation 
in ensemble 

Number of Respondents Percentage of Total Respondents 

1 5 7.9% 

2 20 31.7% 

3 4 6.3% 

4 8 12.7% 

5 3 4.8% 

6 12 19.0% 

7 2 3.2% 

8 6 9.5% 

9+ 3 4.8% 

Total 63 100% 

Table 6: Number of Semesters of Participation in Ensemble   

 

 I interviewed twenty-five total musicians about their Emory ensemble experiences, 

representing eight different groups. There was one interviewee for The Gathering Acapella, two 

interviewees for ChaiTunes Acapella, one interviewee for Suri Acapella, seven interviewees for 

the Emory Pep Band, and five interviewees from Dooley Noted Acapella. There were two 

interviewees from University Chorus, seven interviewees from Emory Wind Ensemble, and four 

interviewees from the Emory University Symphony Orchestra. Out of the pool of 25 musicians, 

some musicians interviewed for more than one ensemble.  
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Quantitative Data Collection 

The online survey I made had four sections. The first section gauged students’ feelings of 

belonging within their ensemble. The second asked about feelings of belonging outside of their 

ensemble. The third section asked participants about their self-esteem levels, and the fourth 

section asked about participant demographics. For the first, second, and third sections, I used 

questions originally created by the research group of Cameron R. Siegal at Rhode Island College 

for the purpose of quantifying and comparing high school students’ feelings of belonging within 

music ensembles to feelings of belonging outside music ensembles (Siegal 2023, 52).  

The first two sections consisted of questions Siegal created based on the General 

Belongingness Scale. The General Belongingness Scale was created by psychology researchers 

Glenn Malone, David Pillow, and Augustine Osman, and has been shown to validly assess one’s 

sense of belonging in a range of settings in terms of one’s feelings of acceptance and rejection 

(Siegal 2023, 6; Malone et al. 2011, 315). Both sections required participants to answer questions 

in the form of a seven-point Likert-scale, where answer options ranged from “strongly disagree” 

to “strongly agree.” 

For the third section, I utilized questions Siegal had created based on the Rosenberg Self-

Esteem scale that were meant to gauge self-esteem levels of participants. Siegal included these 

questions in his research on belonging as high self-esteem has been shown to be correlated with 

high perceived feelings of belonging within a community. The Rosenberg Self-Esteem scale was 

created by researcher Morris Rosenberg to assess people’s self-esteem levels across a variety of 

populations and settings (EBSCO 2026). I used Siegal’s survey questions for the first three 

sections of my survey because they are broadly accepted within the field of music education as a 

reliable means of measuring feelings of belonging with music ensembles and outside of music 
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ensembles. The fourth section asked demographic questions based off the official U.S. census 

categories in January 2025. 

Students who participated in on-campus ensembles were asked to fill out the survey once 

for each ensemble. These participants from Emory ensembles were notified that completing the 

survey indicated their consent to participating in the research study. They were also told they 

could exit the survey at any point if they felt uncomfortable, and that not fully completing all the 

questions would indicate they did not want to participate in the study anymore. This survey for 

my study took students ten to fifteen minutes to complete.  

 

Qualitative Data Collection 

 Participants in Emory music ensembles were able to sign up for 30-minute one-on-one 

interview slots with me on a Google Calendar booking page. Once participants signed up, they 

received a Zoom link. When the interview started, I asked participants for their consent to 

participate in the interview and be recorded. A transcript was automatically created by Zoom. 

Interviews ranged anywhere from five to twenty minutes, and I asked each interviewee up to ten 

questions regarding their participation in an Emory music ensemble. These interview questions 

were based on the interview questions created by researcher Cecil Adderley for the purposes of 

understanding the value high school music ensembles create for participants (Adderley 2003, 

194). I changed the wording of his questions to ask about students’ experiences in their college 

ensembles. I took away language in his questions referring to the high school setting. Each 

musician appeared happy to share about their time in their musical groups. It was uplifting for 

me to hear how music ensembles contribute so much to students’ Emory experiences.  
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Post Data Collection Reports 

 Each ensemble with three or more participants in the study received an ensemble-specific 

report with data regarding members’ feelings of belonging within the ensemble as compared to 

outside of the ensemble. These reports were meant for use at the discretion of each ensemble.  
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Results  

Overall Results 

 The Results section is a presentation of the qualitative and quantitative data. The analysis 

appears in the Discussion section.  

I only included surveys that were fully completed in the data analysis. Surveys left 

unfinished by participants were not included in the analysis. The first question addressed by the 

survey is “Are there differences in Emory students’ feelings of belonging within their music 

ensemble as compared to outside of their music ensembles?” Survey participants responded to 

two sets of ten questions to gauge their feelings of belonging within their music ensembles as 

compared to outside of them.4 The first ten questions asked about the respondents’ experience 

with interpersonal relationships and community-building within their music ensemble. The 

second set of ten questions asked about the respondents’ experience with interpersonal 

relationships and community-building outside of their music ensemble. Each question had seven 

response choices. These choices were assigned a value from one to seven. A score of one 

indicated no feelings of belonging, while seven indicated high feelings of belonging.  

To quantify each student’s overall sense of belonging within their ensemble, I averaged 

the scores each student got for each of the first ten questions. These questions asked about the 

participants’ feelings of belonging within their music ensemble. I carried out the same procedure 

with questions related to feelings of belonging outside of music ensembles to indicate each 

student’s overall sense of belonging outside of their ensemble. Then, I averaged individual scores 

for student belonging within ensembles to measure overall student belonging in music ensembles 

at Emory University. I undertook the same procedure with individual scores for belonging 

 
4 These questions are available for viewing in Appendix C.2 
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outside of ensembles to measure overall belonging outside of ensembles at Emory. The results 

are shown in Table 7.  

 

Feelings of Belonging Within All Emory 
Ensembles 

Feelings of Belonging Outside of All Emory 
Ensembles 

6.02 5.70 

Table 7: Feelings of Belonging Within vs. Outside of All Emory Ensembles  
Significant difference between values  
 

As shown by Table 7, students’ feelings of belonging within their ensemble at Emory 

University are .32 points higher as compared to outside of their ensemble. I then ran statistical 

tests to determine if the difference between these two statistics was significant or due to chance. 

A Shapiro-Wilk test is used to test if a data set with a small sample size (less than 100) has a 

normal or abnormal distribution. Generally, a large sample size exceeds 100. A normal 

distribution occurs when there is the same amount of data points below the median and above the 

median in a data set. The mean, median, and mode are close together. An abnormal distribution 

occurs when there are more data points on one side of the median as compared to the other side, 

forcing the mean and median away from each other. 

An abnormally distributed data set can be either right-skewed or left-skewed. Right 

skewed signifies that there are a few data points with very high values compared to the rest of the 

data points that are making the means of the data set higher than the median. Left skewed 

signifies there are a few data points with very low values compared to the rest of the data points 

that are making the mean of the data set lower than the median. A visualization of the data set via 

a histogram confirms which direction the abnormally distributed data set is skewed.  

The histograms I created show the frequency of each individual value in a data set. The x-

axes of the histograms have equally sized intervals that span the range of the data set. These 
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equal intervals are called bins. For example, in Histogram 1, the bins cover the range of the 

entire data set (3.5-7.0) and are split into intervals of 0.5. The y-axes of the histograms I created 

represent density, or how concentrated the values are for a certain bin. The area of each bar on a 

histogram reflects the percentage of data points within that bin out of the entire data set. For 

example, the area of the 4.5-5.0 bar on Histogram 1 is about .1. Therefore, about 10% of data 

points in the data set “feelings of belonging within all ensembles” fall between 4.5-5.0.  

The shape of a histogram shows how a data set is skewed. A left-skewed data set has a 

tail on the left side of the histogram and a peak on the right side. A right-skewed data set has a 

tail on the right side of the histogram and a peak on the left side. Data sets with abnormal 

distribution require non-parametric statistical tests to be used for analysis, while data sets with 

normal distribution require parametric tests to be used for analysis. 

Due to the small sample size, I ran Shapiro-Wilk tests via RStudio to determine 

distribution characteristics for both sets of data. The Shapiro-Wilk revealed abnormal 

distributions. The distribution of these data sets is shown in Histogram 1 and Histogram 2. 

Because these histograms have a tail on the left side of the data set and peak on the right side, 

both data sets are left-skewed. 

Due to abnormal distributions of both sets of data, I used a non-parametric test to identify 

if there was a significant difference between feelings of belonging within Emory ensembles as 

compared to outside of it. The Wilcoxon-Signed Rank test is a non-parametric test used to 

identify if there is a significant difference between two sets of data that both have abnormal 

distribution. The test produces a p-value, which is the chance that the results would occur if the  

null hypothesis (no difference in feelings of belonging) was true. A p-value below .05 generally 

rejects the null hypothesis and indicates significant results. 



   
 

   
 

35 

I ran A Wilcoxon Signed-Rank test, which produced a p-value of .01. So, the difference 

between student feelings of belonging within ensembles as compared to outside of them is 

significant. Therefore, this data suggests that students feel as though they belong more in their 

Emory University curricular or extracurricular ensemble than in the broader school setting. 

 

 

Histogram 1                                                                                  Histogram 2  
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All Curricular Ensembles 

 Breaking the data into smaller groups such as curricular ensembles, extracurricular 

ensembles, and individual ensembles gives a more detailed understanding of how feelings of 

belonging vary among different ensembles with varying characteristics. Calculating students’ 

feelings of belonging within these groups as compared to outside of these groups will show the 

strength of feelings of belonging within individual ensembles, not just Emory ensembles.  

There were thirty-five survey respondents in total for curricular ensembles, representing Concert 

Choir, Emory University Symphony Orchestra, Emory University Wind Ensemble, Emory 

Javanese Gamelan Ensemble, and University Chorus. Due to the small sample size, I ran 

Shapiro-Wilk tests in RStudio to determine distribution characteristics for both sets of data: 

feelings of belonging within curricular ensembles and feelings of belonging outside of curricular 

ensembles. They were abnormal. The distribution of these data sets is shown in Histogram 3 and 

Histogram 4. Because these histograms have a tail on the left side of the data set and peak on the 

right side, both data sets are left-skewed.  

The Wilcoxon Signed-Rank Test I ran produced a statistically significant p-value of .04. 

Because a p-value below .05 generally rejects the null hypothesis (there is no difference in 

feelings of belonging), this p-value of .059 indicates insignificant results. Therefore, the 

difference between student feelings of belonging within curricular ensembles as compared to 

outside of them is not significant. This data suggests that students in Emory University curricular 

ensembles do not feel a stronger sense of belonging within their ensemble than in the broader 

school setting. 
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Feelings of Belonging Within Curricular 
Ensembles 

Feelings of Belonging Outside of 
Curricular Ensembles 

5.88 5.52 

Table 8: Feelings of Belonging Within vs. Outside of Curricular Ensembles 
No significant difference between values  
 

 

 

 

 

 

 

 

 

 

 

 

Histogram 3                                                                                           Histogram 4 
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All Extracurricular Ensembles  

 Another sub-group within Emory ensembles is extracurricular ensembles, including +86 

Acapella, Suri, Dooley Noted, Emory Pep Band, ChaiTunes Acapella, and The Gathering 

Acapella. There were 28 survey respondents in total for extracurricular ensembles.  

 Due to the small sample size, I ran Shapiro-Wilk tests via RStudio to determine 

distribution characteristics for both sets of data (feelings of belonging within extracurricular 

ensembles and feelings of belonging outside of extracurricular ensembles). They confirmed 

abnormal distributions of the data sets. The distribution of these data sets is shown in Histogram 

5 and Histogram 6. Because these histograms have a tail on the left side of the data set and peak 

on the right side, both data sets are left-skewed. 

I subsequently ran a Wilcoxon Signed-Rank test on RStudio, which produced a p-value of 

.10. This data suggests that students in Emory extracurricular ensembles do not feel stronger 

feelings of belonging within their ensemble as compared to outside of them.  

Table 9 shows feelings of belonging within extracurricular ensembles compared to 

feelings of belonging outside of extracurricular ensembles. These results do not match the results 

for feelings of belonging within all Emory ensembles (extracurricular and curricular) compared 

to outside of Emory ensembles as shown in Table 7. This difference suggests that different sub-

groups within Emory ensembles promote different levels of feelings of belonging. 
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Feelings of Belonging Within 
Extracurricular Ensembles 

Feelings of Belonging Outside of 
Extracurricular Ensembles 

6.19 5.93 

Table 9: Feelings of Belonging Within vs. Outside of Extracurricular Ensembles 
No significant difference between values  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Histogram 5                                                                                   Histogram 6     
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Ensemble-Specific Results  

 Due to small sample sizes for each ensemble, I used Shapiro-Wilk tests in RStudio to 

determine distribution characteristics for both sets of data (feelings of belonging within the 

ensemble and feelings of belonging outside of the ensemble) correlated with each curricular and 

extracurricular ensemble. If the ensemble’s data sets had an abnormal distribution, I used R to 

create density histograms of the data sets to determine how the data was skewed. I then used 

Wilcoxon Signed-Rank tests to produce a p-value to determine if the difference between feelings 

of belonging within the ensemble and outside of the ensemble was significant. As stated before, a 

Wilcoxon-Signed Rank test is a non-parametric test used on sets of data with abnormal 

distributions to determine if the difference between them is significant or insignificant and only 

occurred because of chance. If the ensemble’s data had a normal distribution, I utilized t-tests on 

Excel to produce a p-value. T-tests assume normal distribution of data.   

 Finally, I created each of the tables below with the same data analysis procedures as Table 

7 to show ensemble members’ feelings of belonging within their ensemble of choice as compared 

to outside of it within the broader school setting.  

 As there was only one survey respondent from +86 Acapella and one survey respondent 

from Concert Choir, I chose to not individually analyze these groups due to insufficient data. 

 

Individual Extracurricular Ensembles  

To protect the privacy of interview participants, their names have been replaced with 

letters.  
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ChaiTunes 

 ChaiTunes Acapella is Emory University’s culturally Jewish a cappella group.5 However, 

being Jewish is not a prerequisite for participation and many students from non-Jewish 

backgrounds are members. Three ChaiTunes members responded to the virtual survey. Table 10 

presents a comparison of these ChaiTunes members’ feelings of belonging within the a cappella 

group as compared to outside of the a cappella group.  

 Due to normal distribution, I ran a two-tailed, paired t-test in Excel and it produced a p-

value of .74. Considering this p-value, the difference between student feelings of belonging 

within ChaiTunes as compared to outside of it is not significant. Therefore, this data suggests 

that ChaiTunes members do not feel as though they belong more in the ensemble as compared to 

the broader school setting. 

 

Feelings of Belonging within ChaiTunes Feelings of Belonging Outside of 
ChaiTunes 

6.43 6.50 

Table 10: Feelings of Belonging Within vs. Outside of ChaiTunes 
No significant difference between values  
 

 

 

 

 

 

 

 

 

 
5 “ChaiTunes A Capella.” Chai Tunes Acapella, accessed October 31, 2025. https://www.chaitunesacappella.com/.  

https://www.chaitunesacappella.com/
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Two ChaiTunes members, interviewee A and interviewee B, gave insight into their social 

and musical experiences in the ensemble. Interviewee A, class of 2026 and a second semester 

junior at the time of the interview, explained why he chose to join ChaiTunes as a second 

semester sophomore. After his own fair share of singing experiences as an underclassman in both 

University Chorus and the Emory all-male a cappella group No Strings Attached, interviewee A 

found that he enjoyed a cappella singing more than choral singing. He attributed this 

phenomenon to the importance of his own voice in an a cappella group – he felt as though he had 

“a lot more impact on how the whole thing sounds” (Interviewee A, interview with author, April 

20, 2025). The intimate environment places more responsibility on each member’s shoulders but 

also offers more chances to feel important and needed. Both A and B (class of 2026) mentioned 

ChaiTunes’ chill environment as an integral part of their reasons for staying (Interviewee A, 

interview). The lightheartedness and fun perpetuated by the group culture made rehearsals non-

stressful and appealing to both.  

 The most important aspect of being a ChaiTunes member to A was the ability to make 

music with others. While he believes the friendships contribute to a positive experience, the 

chance to do something creative and embrace his identity as a singer are the greatest things 

ChaiTunes has given him. The same thing is important to interviewee B. When studying abroad 

in Spain during the first semester of her junior year, she explained that she felt “music 

withdrawals” and had to purchase a kalimba in order to satisfy her desire to make music 

(Interviewee B, interview). She also said that “working together to make something bigger than 

yourself really just adds a layer to connection” (Interviewee B, interview). Striving together 

towards a common goal that no one could accomplish by themselves bonds students together.  
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These interviews may explain the insignificant difference in feelings of belonging within 

ChaiTunes when compared to outside of ChaiTunes. Although ChaiTunes traditions such as 

check-ins during rehearsals and post-performance dinners foster a sense of belonging for 

members as stated by both interviewees, making music and living out one’s love for singing are 

the biggest draws to this organization. This idea doesn’t signify that ChaiTunes isn’t a place of 

belonging – rather, it’s a place to continue a passion for singing first, and a forming friendships 

stems from this primary goal.  
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Dooley Noted  

 Dooley Noted (DN) is Emory University’s service-oriented, gender-inclusive a cappella 

group.6 Five Dooley Noted members responded to the virtual survey. Table 11 presents a 

comparison of Dooley Noted members’ feelings of belonging within the a cappella group as 

compared to outside of the a cappella group.  

 The data set “feelings of belonging within DN” had an abnormal distribution and the data 

set “feelings of belonging outside of DN” had a normal distribution. Histogram 7 revealed the 

data set “feelings of belonging within DN” to be left-skewed. Therefore, I used a Wilcoxon 

Signed-Rank test in RStudio which produced a p-value value of .31. Considering this value, the 

difference between student feelings of belonging within Dooley Noted as compared to outside of 

it not significant. Therefore, this data suggests that Dooley Noted members do not feel as though 

they belong more in the ensemble than in the broader school setting.  

 

Feelings of Belonging Within DN Feelings of Belonging Outside of DN 
6.56 6.18 

Table 11: Feelings of Belonging Within vs. Outside of Dooley Noted 
No significant difference between values  
 

 

 

 

 

 

 

 
6 “Dooley Noted A Capella.” Dooley Noted Sings. Accessed October 31, 2025. https://www.dooleynotedsings.com/ 
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Histogram 7 

 

Five interviewees from Dooley Noted (DN) spoke very highly to me of the DN 

community and their experience in the ensemble. Interviewee C (class of 2025) explained how 

the friendships have made DN a club she and other members love:  

 
I think you just want to sing with your friends, and you like to sound good when you’re 
singing with your friends. There’s a lot of friendship that happens in this group when we 
hang out outside of the group and when we hang out inside of the group. It’s like we have 
our little scheduled hangout time, you know? And we also happen to sing a lot of music 
during it. (Interviewee C, interview with author, April 1, 2025) 
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For DN members, time spent together quickly leads to tight-knit bonds that make practice 

time feel like play – full of joy, connection, and fun. Rehearsing isn’t simply a way to learn 

music. It serves as an environment conducive to relationship building.  

 In the same vein, interviewee D (class of 2028) noted that while she joined DN in order 

to continue her love of singing, the relationships are what keep her in the group. Furthermore, 

interviewee E (class of 2028) initially became part of DN his freshman year due to his love of 

competitive singing and ended up finding a place of acceptance at Emory in the friendly 

ensemble. He noted that singing with others was an easy way to meet people at the beginning of 

his college journey, and it’s been a great experience to make music with his peers. Similarly, 

interviewee F (class of 2028) joined during his second semester of freshmen year and “from the 

beginning felt welcomed” by other members (Interviewee F, interview with author, March 19, 

2025). Veterans were excited to welcome new members and ensured they felt as though DN was 

a place of belonging for them. All five interviewees felt as though the community would be the 

number one thing they would miss upon leaving the group when graduating, speaking to the 

hugely uplifting feeling of having strong friendships.   

 A key part of DN’s culture is the different levels of musical training present in the group.  

The ensemble is comprised of people with differing musical experiences, fueling acceptance 

among its members. C described the audition process as welcoming members from “diverse 

musical backgrounds” (Interviewee C, interview). One’s ability to read music or sight-read a 

melody doesn’t fully dictate membership in the group. Rather, a love for music and desire to 

connect with others over a passion for singing does.  
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Interviewees C, E, F, and G (class of 2025), said one of the best memories they have of 

DN was competing at ICCA in February 2025.7 The process of competing involves creating a 

competition performance over several weeks, traveling to the performance site, and competing 

with other acapella groups over several days. For interviewees C, E, F, and G both the journey 

and the end of competing were rewarding. G commented on how bonding it was to rehearse such 

a big project, while C thought it was special to have a fully member-created performance 

honored by ICCA awards. Both E and F enjoyed taking a trip with their friends and staying at a 

large Airbnb together. Interviewee F specifically noted that overnight stay was a respite from 

intense rehearsals, and the entire experience was a key turning point for his feelings of belonging 

within DN. It made him feel much closer to other musicians within the group. The shared goal 

gave members something to work towards together, requiring reliance on each other and thus 

fostering feelings of belonging. The joy and excitement that came from celebrating the hard-

earned final result further strengthened members’ connection and trust with each other. In 

interviewee E’s words: “It’s been the best part of Dooley Noted so far. I think all the rehearsal 

and practice time definitely paid off, and just knowing that sense of, like, that rewarding feeling 

of, like, oh we did it, we finally competed, was a huge part of that” (Interviewee E, interview 

with author, March 19, 2025).  

Finally, the more laid-back part of the trip offered members a chance to enjoy each 

other’s presence. Overall, the ICCA competition served to strengthen the DN community and 

bring singers closer together. The deep focus and collaboration needed to be successful at such a 

rigorous competition helped students connect with each other in pursuit of a common goal.  

 
7 The International Championship of Collegiate A Capella (ICCA) hosts competition for college a capella ensembles 
all over the United States 
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 These bonds don’t just stay within the four walls of DN’s rehearsal room or performance 

spaces; they infiltrate every corner of members’ lives. Interviewee D happily explained that 

“outside of the a cappella group, we’re all friends” regardless of year or major (Interviewee D, 

interview with author, March 20, 2025). Members of the group hang out with each other in non-

rehearsal settings, reflecting the depth of relationships cultivated in DN and the group’s sincere 

striving for the inclusion of every single person. Students feel so welcomed and at home, they 

choose to be with fellow a cappella singers even when they are not required to. Both 

interviewees C and G also said one of their favorite parts of DN culture is attending other 

members’ extracurricular events to show their support. This commitment to show up for each 

other is a strong indicator of an inclusive environment where all aspects of a person are seen and 

loved, not just the ones that contribute to the group’s success.  

C shared that members of DN host TV watch parties, go to concerts together, and plan 

surprise birthday parties for each other. The financials of the birthday parties are especially 

striking, as all gifts and decorations are paid for out of pocket by members who wish to 

intentionally celebrate members. Students do not use their club funds that come from the 

university for these celebrations, but their own money. These anecdotes prove that DN members 

are more than just singing buddies. As succinctly described by interviewee G, a shared interest in 

music and singing automatically makes someone part of the DN “family” (Interviewee G, 

interview with author, March 18, 2025). This close-knit culture as affectionately painted by the 

interviewees shows the ensemble to be a place where every member feels included, respected, 

and cared for.  
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Emory Pep Band 

 The Emory Pep Band is an instrumental ensemble that plays at Emory Athletics events to 

boost Emory spirit.8 There were eleven Pep Band members who filled out the virtual survey. 

Table 12 presents a comparison of Emory Pep Band members’ feelings of belonging within the 

band as compared to outside of it. Feelings of belonging within the band were .92 points higher 

than feelings of belonging outside of the band.  

 As both data sets presented with normal distribution, I ran a two-tailed, paired t-test in 

Excel to test if the difference between them was significant. The t-test produced a p-value value 

of .0039. Considering this value, the difference between student feelings of belonging within the 

Emory Pep Band as compared to outside of it is significant. Therefore, this data suggests that Pep 

Band members feel as though they belong more in the ensemble than in the overall Emory 

environment.  

 

Feelings of Belonging Within Emory Pep 
Band 

Feelings of Belonging Outside of Emory 
Pep Band 

6.40 5.48 

Table 12: Feelings of Belonging Within vs. Outside of Emory Pep Band 
Significant difference between values  
 

 

 

 

 

 

 
8 “Emory Pep Band.” Instagram. Accessed October 31, 2025. https://www.instagram.com/emorypepband/?hl=en 
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I interviewed seven members of the Emory Pep Band about their experience with 

community-building and performing with the group. I have been a member of the band for four 

years and co-director for two years. Interviewee H (class of 2026), a cymbal player, summarized 

her Pep Band experience: “it’s such a large part of what brings me joy [on campus]” (Interviewee 

H, interview with author, April 13, 2025). For H, the band is a way for her to make music in a 

low-pressure environment and socialize with caring people. She appreciates the non-stressful 

rehearsals and how they take her away from her more intense commitments such as working as 

an Emergency Medical Technician (EMT). Interviewee I (class of 2026) cites similar reasons for 

continuing to participate in the ensemble – “everyone feels very committed, there’s a big sense of 

community, and the performances have been enjoyable” (Interviewee I, interview with author, 

March 30, 2025). Interviewee I’s comments were corroborated by interviewee J (class of 2026), 

a mellophone player who said the community makes the games worth attending. Interviewee K 

(class of 2026) echoed the rest of the class of 2026’s sentiments, stating that the lively people and 

opportunity to continue playing his saxophone have kept him in the Pep Band. He noted that 

among his many on-campus commitments, the organization stands out as not stressful. K views 

the flexible weekend schedule as less demanding than his other extracurriculars, stating he would 

never consider cutting it out of his life. I also feel as though the community is a significant draw 

to the group, making our performances meaningful and full of laughter. Regardless of instrument 

played or grade level, I have been able to get to know every member and bond over our shared 

love of playing in a band. The non-demanding and welcoming culture of Pep Band keeps people 

committed.  

 For interviewee L (class of 2028), Pep Band was a place where he quickly found 

friends upon coming to Emory, saying “it’s been the best thing for me to help me adjust here 
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because like, outside of Pep Band it took me much longer to find friends. I was able to find that 

pretty immediate connection with that and that really helped me settle in. And like, it was really 

good for my mental health” (Interviewee L, interview with author, March 26, 2025). Out of all 

his commitments on campus, the band is where he felt the most welcome. Interviewee B 

corroborated L’s sentiments, noting that Pep Band is a stable social environment where she has 

been able to maintain friendships throughout her undergraduate years when compared to some of 

her other extracurriculars. Interviewee J humorously described the ensemble as “welcoming and 

warm, cool and lit, so lit” (Interviewee J, interview with author, March 18, 2025). In non-Gen-Z 

terms, the Pep Band is fun and inclusive. The co-director of the club, interviewee M (class of 

2026), explained that the Pep Band environment is comfortable to him. Part of the welcoming 

environment described above by interviewees is the mentorship role that upperclassmen take on 

as they grow older. Both interviewees B and M said they feel like mentors to the underclassmen 

in the ensemble, giving advice to younger students on how to succeed in both music ensembles 

and academic life at Emory. 

Since joining my freshmen year, I have considered most of the class of 2026 Pep Band 

members to be my close friends. Including me, many of us self-identified as “high school band 

kids,” so I felt it was easy for us to get to know each other past the standard freshmen bonding 

conversation of asking about hometowns, majors, and on-campus dorms. Additionally, when I 

felt overwhelmed with academic commitments as an underclassman, seeing my friends during 

Pep Band rehearsals and performances was a much-needed respite. The chance to play one’s 

instrument, perform at entertaining athletic games, and hang out with kind, loyal, like-minded 

people make the Emory Pep Band a beloved extracurricular for many students.   
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 Many respondents commented on how the little traditions in the band make being a 

member enjoyable. One of interviewee H’s favorite memories during games is the percussion 

section’s inside jokes about stand tunes. Stand tunes are arrangements of pop songs for bands 

performing at athletic games, meant to create positive support for the team. For example, when 

the band plays “Land of a Thousand Dances” to kick off the start of a soccer game, H will say “A 

thousand dances!” and the snare player beside her will respond “Yes, a thousand.” Interviewee K 

shared that he loves the ball game, describing the band’s fake ball passing tradition as goofy. 

Interviewee L enjoys “when we have to sing and dance during Pep Band” because he doesn’t 

“have to worry about anyone looking at me” (Interviewee L, interview). One of interviewee J’s 

favorite parts of the games is the silly, arbitrary things she chats about with her fellow 

mellophone player. My personal favorite tradition is making my way around the stands during 

breaks in soccer and basketball games to chat with every member about their week. These shared 

experiences of being funny and unserious not only help members create happy memories; they 

also bring them closer to each other.  

The Pep Band’s inclusive community stretches to anyone who has a passion for playing 

an instrument and doesn’t discriminate based on any other factor or identity characteristic. 

Interviewee H noted that a shared love of music brings a diverse group of people together in the 

band, with all kinds of musical levels, musical backgrounds, neurodiversity, majors, 

personalities, and ages. Interviewee B’s interview expanded on this idea when she noted that 

members are all “here because we all love band” and “want to play our instruments” 

(Interviewee B, interview with author, April 14, 2025). Interviewees I, H, K, and I myself will 

miss the people the most when graduating out of the group within the next two years, pointing to 

the importance of Pep Band friendships in our lives. K, who was studying abroad at the time of 
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the interview, ended the conversation by saying he missed the band. The unique social circle 

created by the Emory Pep Band is a highlight for members that keeps students coming back 

semester after semester.  

A staple of Pep Band culture is the parties, which let members connect with each other in 

a fun environment without the pressure of performing or rehearsing. Mentioned in a positive 

light by every interviewee, they are hosted by the co-directors, myself and interviewee M, at our 

apartments two or three times a semester to celebrate all the band has accomplished. Interviewee 

I explained what he enjoys about them, saying:  

 
Seeing that community that I talked about manifest in a tangible way is very 
refreshing. Knowing that people like each other enough to organize something 
outside of curricular band or rehearsal time. Just getting to see everyone in like, a 
place that’s not music related like can be good, like getting to see people’s 
personalities outside of band or outside of making music is really fun. Also, I just 
have a great time at all the parties meeting everyone, they always feel very inclusive. 
(Interviewee I, interview with author) 
 

 
The change in environment offers a place of bonding for Pep Band members, while the 

intentional planning required for the parties demonstrates students’ willingness to be together and 

get to know each other better. Interviewee K noticed the same phenomenon as Interviewee I, 

noting that his most entertaining memories are from the parties because the out-of-school context 

brings out the personalities of introverted band members. Parties allow members to let loose due 

to their inherently relaxed and social nature, thus fostering more meaningful interactions between 

people.  

Interviewee L stated that the parties give him a meaningful opportunity to socialize with 

other people who are interested in music. These gatherings have been a way to form stronger 

bonds with people at Emory who already have the same passion he has. Interviewee M also said 
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he likes the opportunity to “hang out outside of the context of specifically rehearsal or a concert” 

while still having the shared connection of being Pep Band musicians (Interviewee M, interview 

with author, April 20, 2025). Interviewee H described the parties as a perfect chance to talk to 

people she doesn’t get to interact with while at rehearsals. Likewise, my favorite part of hosting 

parties is seeing people from different sections and grades connect over things like board games, 

class experiences, and favorite movies during parties. During rehearsals and performances, 

sections are physically disparate from each other. Parties offer students a chance to leave their 

normal, comfortable spot and get to know other people with similar interests.  
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Suri 

 Suri advertises themselves as the premier South Asian a cappella team at Emory 

University.9 They sing many styles of music, ranging from American pop tunes to Bollywood 

songs in order to highlight how South Asian culture is present in members’ lives. Four Suri 

members responded to the virtual survey. Table 13 presents a comparison of these four Suri 

members’ feelings of belonging within the a cappella group as compared to outside of the a 

cappella group.  

 Normal distributions of the two data sets were confirmed by Shapiro Wilk tests, so I ran a 

two tailed, paired t-test in Excel which produced a p-value of .318. Considering the p-value, the 

difference between student feelings of belonging within Suri as compared to outside of it is not 

significant. Therefore, this data suggests that Suri members do not feel as though they belong 

more in Suri as compared to the broader school setting. 

 

Feelings of Belonging Within Suri Feelings of Belonging Outside of Suri 
5.40 6.225 

Table 13: Feelings of Belonging Within vs. Outside of Suri 
No significant difference between values  
 

 

 

 

 

 

 
9 “Emory Suri.” Instagram. Accessed October 31, 2025. https://www.instagram.com/emorysuri/?hl=en.  

https://www.instagram.com/emorysuri/?hl=en
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 Interviewee N (class of 2028) is an alto in Suri who spoke very positively about her 

semester and half in Suri. N found Suri to be a suitable fit with her cultural identity due to her 

familiarity with some of the Bollywood repertoire the group sang. As this South Asian style of 

music reflected her South Asian background, she was initially drawn to the group.  

After joining, she found herself happily surprised by the friendships she made. 

Interviewee N painted the group as close-knit, saying that Suri gave her the “strongest sense of 

community outside of my immediate friend group” (Interviewee N, interview with the author, 

March 21, 2025). The ensemble perpetuated feelings of belonging for her. As the only new 

member that year, her comments on how inclusive the group is were especially telling. Saying 

that “people put a lot of effort into making me feel welcomed” and “comfortable,” N knew she 

was part of the group right from the beginning of her membership, even if there weren’t other 

freshmen she could connect with (Interviewee N, interview). Furthermore, she was glad to get 

advice from upperclassmen about navigating difficult classes like organic chemistry from the 

numerous upperclassmen in the ensemble. Overall, N was able to build solid friendships and 

received mentorship through her time in Suri.  

 She attributed the high feelings of belonging to the fact that all Suri members “enjoy 

music, and then we’re all also like from a specific cultural background and can relate to each 

other” (Interviewee N, interview). Suri’s intentional choice to perform fusion music brings 

singers together who have an appreciation for and have lived out South Asian culture. Sharing 

this core part of themselves along with a love for music helps members feel especially close to 

each other.  

N also recounted her experience with Suri during their competition season. After the a 

cappella group placed at the second competition they attended, she felt as though “the effort, the 
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patience, the like everything, the passion, like it was recognized. It was just a really nice feeling” 

(Interviewee N, interview). The deep satisfaction that came from the result of Suri’s hard work 

was a special memory for N. Competing together and seeing successful results is a part of Suri 

culture that makes members feel like an important part of the group. It reflects the dedication that 

Suri members have to both each other and their craft.     
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The Gathering 

 The Gathering is Emory University’s only all-female-identifying a cappella group.10 4 

members of The Gathering responded to the virtual survey. Table 14 presents a comparison of 

The Gathering members’ feelings of belonging within the a cappella group as compared to 

outside of the a cappella group. 

 Normal distributions of the two data sets were confirmed by Shapiro Wilk tests, so I ran a 

two tailed, paired t-test in Excel and it produced a p-value of .2630. Considering this p-value, the 

difference between student feelings of belonging within The Gathering as compared to outside of 

it is not significant. Therefore, this data suggests that The Gathering members do not feel as 

though they belong more in their ensemble as compared to the broader school setting. 

 

Feelings of Belonging Within The 
Gathering 

Feelings of Belonging Outside of The 
Gathering 

6.07 5.64 

Table 14: Feelings of Belonging Within vs. Outside of The Gathering 
No significant difference between values  
 

 

 

 

 

 

 

 
10 “The Gathering.” Instagram. Accessed October 31, 2025. 
https://www.instagram.com/thegatheringacappella/?hl=en.  

https://www.instagram.com/thegatheringacappella/?hl=en
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 Interviewee O (class of 2025), president of The Gathering at the time of the interview, 

shared about her four years in the ensemble. Originally joining as a freshman because she was 

looking for a “sense of community with an all women group” and a chance to keep doing music 

like she did in middle and high school, O found that this women’s a cappella club was a great 

way to keep singing with a small group (Interviewee O, interview with author, April 2, 2025). 

The Gathering provided the two things she was looking for when entering college – friendships 

and a way to make music. She specifically noted that she met two of her good friends who have 

supported her throughout college by being in the ensemble with them for many years.  

Interviewee O noted that although she had strong relationships within the ensemble, 

members could benefit from more fun events outside of rehearsal to increase the community 

feeling. She thinks “it would be really good to be able to do that and just like create those closer 

bonds outside of just the environment that we see each other in, which is rehearsal” (Borschel, 

interview). However, due to members’ busy schedules and a lack of funding, planning and 

executing fun events was hard in the 2024-2025 school year. This phenomenon could explain the 

insignificant difference in feelings of belonging within EUSO as compared to outside of EUSO. 

If members are only interacting with each other during rehearsals, it may be hard for them to feel 

more connected to each other as compared to other non-ensemble students outside of the 

ensemble.  

However, this idea doesn’t implicate the ensemble as a place of hostility or exclusion. O 

herself noted that she had friendships because of it. Rather, the group is one of many places that 

students find themselves living out their passions. They enjoy their time in The Gathering along 

with their other commitments on campus. Interviewee O’s interview expanded on this idea. She 

described the members as making up “a really diverse group of academic interests and other 
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areas,” so the ensemble serves as a “space that’s very different from other spaces that we’re in” 

for each musician (Interviewee O, interview).  

The Gathering lets students carry out their passion for singing and making music with 

others while also participating in other Emory experiences aligned with their professional goals 

and varying personal interests. Even if it is not a place of notably stronger feelings of belonging 

for members, it still offers them the opportunity to flourish while at Emory.  
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Individual Curricular Ensembles  

Emory Javanese Gamelan Ensemble  

 Emory’s Gamelan Ensemble welcomes students regardless of degree or major to learn 

how to perform traditional Javanese gamelan music.11 Four members of the Gamelan Ensemble 

responded to the virtual survey. Table 15 presents a comparison of Emory Gamelan Ensemble 

members’ feelings of belonging within the group as compared to outside of it 

 After I confirmed normal distribution for both sets of data, I ran a two tailed, paired t-test 

in Excel and it produced a p-value of .247. Considering this p-value, the difference between 

student feelings of belonging within Gamelan Ensemble as compared to outside of it is not 

significant. Therefore, this data suggests that Gamelan Ensemble members do not feel as though 

they belong more in the ensemble as compared to the broader school setting. No one from 

Gamelan Ensemble responded to my request for an interview. 

Feelings of Belonging Within Gamelan 
Ensemble 

Feelings of Belonging Outside of Gamelan 
Ensemble 

6.00 5.63 

Table 15: Feelings of Belonging Within vs. Outside of Gamelan Ensemble 
No significant difference between values  
 

 

 

 

 

 

 

 
11 “Gamelan Ensemble.” Emory Music Department. Accessed on October 31, 2025. 
https://music.emory.edu/performance/world-music/index.html.  

https://music.emory.edu/performance/world-music/index.html


   
 

   
 

62 

Symphony Orchestra 

 The Emory University Symphony Orchestra (EUSO) has been playing classical and 

modern orchestral repertoire for over 100 years, welcoming both music majors and non-majors.12 

10 members of EUSO responded to the virtual survey. Table 16 presents a comparison of EUSO 

members’ feelings of belonging within the group as compared to outside of it. 

 I showed both EUSO data sets to have normal distributions via Shapiro Wilk tests. I then 

ran a two tailed, paired t-test in Excel and it produced a p-value of .878. Considering this p-

value, the difference between student feelings of belonging within EUSO as compared to outside 

of it is not significant. Therefore, this data suggests that EUSO members do not feel as though 

they belong more in the orchestra as compared to the broader school setting. 

 

Feelings of Belonging Within EUSO Feelings of Belonging Outside of EUSO 
6.01 6.05 

Table 16: Feelings of Belonging Within vs. Outside of EUSO 
No significant difference between values  
 

 

 

 

 

 

 

 

 
12 “About.” Emory Symphony. Accessed on November 2, 2025. https://emorysymphony.org/about/.  

https://emorysymphony.org/about/
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 Interviews with four EUSO musicians revealed the ensemble to be a musically fulfilling 

endeavor for members. All the interviewees initially auditioned for EUSO because they 

performed in an orchestra in high school and wanted to continue playing their instruments. 

Interviewee P (class of 2028), an oboist, said joining EUSO was a “natural continuation from 

high school to college” for her (Interviewee P, interview with author, April 16, 2025). Because 

she had been playing the oboe since middle school, it seemed intuitive to find somewhere to 

keep doing that. Also a freshman at the time of the interview, interviewee Q (class of 2028) 

explained that her sizeable lifelong commitment to playing the viola has kept her in EUSO. After 

spending many years being a member of an orchestra, she felt as though continuing in college 

was the clear path for her.  

Q’s semester and a half had already been musically rewarding, as she stated it was nice to 

share her love of classical music with like-minded peers. Interviewee R (class of 2025) expressed 

similar feelings, saying that she had stayed in the orchestra because the challenging repertoire 

helped her grow as a flute player. P also commented on the hard pieces, saying that it was 

rewarding to play more difficult music than she played in high school. Interviewee S (class of 

2028) said she cannot fathom what her life would be like without orchestra and would miss 

making music the most if she had to drop out. 

Interviewee R highly enjoys the teamwork aspect of the ensemble, which makes the 

experience of making progress more meaningful for her. Interviewee S also likes being “part of 

something that’s larger than me” (Interviewee S interview with author, April 18, 2025). For 

EUSO musicians, playing their instruments with others is a strong pull to continue playing in the 

group. It is rewarding to achieve musical excellence by working with fellow students who have 

the same passion and drive as you.  
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 EUSO helps students develop connections with others on campus. Interviewee Q 

mentioned that getting to know other orchestra members better was an incentive to stay. R noted 

that she loves the people in the ensemble, and participating in it for four years has been a great 

way to get to know fellow musicians at Emory. She had developed strong, positive relationships 

through her time in the ensemble. Interviewee P said that although she felt a little scared at her 

first few rehearsals, she has grown to see fellow orchestra members as both people she looks up 

to but also her peers. This duality shows that orchestra friendships can be a source of mentorship 

and companionship for new students who need to find a place to belong.  Regarding nuances in 

the overall social climate, Q stated:  

 
In the beginning of the year, there was a lot more cliques within each other, like a 
lot of cliques within the groups. And I think as a freshman coming up, I was 
expecting a lot more of like, openness. But it’s not to say that like, no one was 
like, you can’t talk to me at all, like kind of thing, but it was like they’re already 
in their groups. Not that they don’t want to get to know you, but it’s just so much 
harder because they’re just like a bit more closed off. (Interviewee Q, interview 
with author, April 16, 2025).  
 
 
Interviewee R corroborated this sentiment, stating that sections tend to be separated 

socially, with the woodwinds, brass and string sections forming their own group. However, as the 

year progressed, interviewee Q found that it became easier to get to know others, even though it 

still seemed as though students in the same grade level stuck together. She felt a deep, 

meaningful bond to other underclassmen during course registration, which occurred during an 

orchestra rehearsal. This shared time of stress made students feel closer to each other.  

Moreover, S shared that throughout the year, she watched as “each instrument section 

became very close with each other” (Interviewee S, interview). She found her best friends within 

the violin section, speaking to the strength of relationships that can be formed through playing 
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the same instrument as someone. S happily described that post rehearsal dinners with fellow 

orchestra members were most important to the friendships growing stronger. P’s relationships 

within the ensemble echoed S’s. She said she has close relationships with other woodwinds in the 

orchestra, and they act as a “built in friend group” for her (Interviewee P, interview). Just like S’s 

post-rehearsal dinners, P also loves woodwind dinners that occur weekly. They serve as a 

dedicated time for woodwind players to talk about other things besides orchestra and get to know 

each other better. Section relationships are a clear mechanism for facilitating feelings of 

belonging for students in EUSO, possibly due to physical proximity or similar musical 

experiences.   

Interviewees Q, R, and S’s interviews may explain the lack of difference in feelings of 

belonging within EUSO as compared to outside of EUSO. Students form friendships with each 

other in EUSO, but these relationships may not often cross the boundaries of instrument sections 

or grade levels. Therefore, some students may feel as though they belong among members who 

are in their section or grade within the orchestra, but not among members who do not share one 

or both of those two characteristics with them.  

Furthermore, Q explained that the orchestra is extremely focused on creating high-quality 

music. As a world-renown university orchestra, EUSO is branded by the high caliber of music it 

creates. This culture of excellence fueled by disciplined, rigorous rehearsals can sometimes leave 

little time to socialize for musicians. So, while some students may be able to connect with those 

who play an instrument with them, many may find it hard to create strong relationships with 

other orchestra participants. Additionally, many orchestra students have packed schedules which 

makes it difficult to spend time with each other outside of rehearsals. This squeeze for time that 

many college students experience is another barrier to a strong community within the ensemble.   
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 Finally, Q mentioned that EUSO is a great way to remember “a part of me that I have 

outside of academics” (Interviewee Q, interview). Despite the intense rehearsals, orchestra serves 

as a break from the other stressful parts of her life. R and S also used the same word, saying 

orchestra is a nice break from classes, with S even saying, “it’s something that makes me whole” 

(Interviewee S, interview). For all three women, EUSO is a guaranteed, scheduled way to 

connect with one of their passions twice a week and have a balance with their schoolwork, thus 

contributing to their flourishing while in college.  
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University Chorus 

 University Chorus (UChorus) is Emory’s choir open to both students and community 

members who live in the area.13 The data analysis includes non-student community members as 

they are an integral part of the ensemble’s culture. Eleven members of UChorus responded to the 

virtual survey. Table 17 presents a comparison of UChorus members’ feelings of belonging 

within the group as compared to outside of it. 

 Shapiro-Wilk tests revealed normal distribution for the data set “feelings of belonging 

within UChorus” and abnormal distribution for the data set “feelings of belonging outside of 

UChorus.” Histogram 8 revealed the data set “feelings of belonging outside of UChorus” to be 

left-skewed. I ran a Wilcoxon Signed-Rank Test in RStudio, and it produced a p-value of .894. 

Considering this p-value, the difference between feelings of belonging within UChorus as 

compared to outside of it is not significant. Therefore, this data suggests that UChorus members 

do not feel as though they belong more in the choir as compared to outside of it in other areas of 

their life.  

 

Feelings of Belonging Within UChorus Feelings of Belonging Outside of UChorus 
5.928 5.7 

Table 17: Feelings of Belonging Within vs. Outside of UChorus 
No significant difference between values  
 
 

 

 

 

 
13 “This is University Chorus.” Emory Choirs. Accessed on November 2, 2025. 
https://www.emorychoirs.org/university-chorus.  

https://www.emorychoirs.org/university-chorus


   
 

   
 

68 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Histogram 8 

 

I interviewed two students about their experiences in UChorus, interviewee T (class of 

2026) and interviewee U (class of 2026). Both decided to audition and subsequently join in their 

freshmen year because they had been in choir throughout a significant portion of their lives. U 

even joked that he considered himself to be a choir kid in high school.  

T had stayed in UChorus for three years because she found rehearsals to be an enjoyable 

part of her day due to the diverse population that comes together to sing. People from many 

different areas of study are brought together by a shared love of singing, which she appreciates. 

Better than singing alone, making music in community and being part of something bigger than 

herself is a highlight of the ensemble for T. The community aspect of choral singing is fulfilling 
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and a reason to keep coming back to the group. Furthermore, she finds the weekly phone-free 

rehearsals to be refreshing. Interviewee U had very similar motivations for continuing in the 

ensemble, citing his love for music as his main motivation to stay. He also said that he believes 

the rehearsal space is beautiful and another benefit of being a member. U’s physical senses and 

emotions are gratified through UChorus. 

The performances are another highly appealing element of membership in the ensemble 

for interviewee T. She especially enjoys UChorus’s annual Christmas concert Lessons and 

Carols, saying it was the primary reason she continues to sing with the ensemble. The rewarding 

experience of putting on three grandiose performances of Lessons and Carols makes the weekly 

rehearsals worthwhile. Interviewee U, who described himself as a practicing Catholic, also likes 

Lessons and Carols because he can connect to the sacred songs in a personal way. He explained 

his appreciation for the concert, saying “I love Lessons and Carols, I think for me, because 

UChorus is kind of weird because I feel like we do… a lot of sacred stuff in terms of like sacred 

music. And [ensemble director Dr. Eric] Nelson, I took this choral class, like, he’s good about 

explaining, like, what stuff means, what stuff is. And I’m Catholic. So, a lot of that stuff comes 

from my tradition” (Interviewee U, interview with author, April 21, 2025). The Christian roots of 

Lessons and Carols make this end of year performance special for U.  

Describing the social climate of the choir, T said it was “inviting” but everyone is not 

“super close” (Interviewee T, interview with author, April 8, 2025). A key part of UChorus is that 

it is not just comprised of Emory students. Non-Emory affiliated community members make up a 

good portion of the ensemble. Therefore, as described by T, UChorus participants are in differing 

chapters of life. Interviewee U identified this age gap as creating a stratified feeling– people tend 

to stick with others who are close in age to them. However, T clearly noted that the age gap 
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between members does not make participants feel separated from each other, driving home the 

point that the choir is welcoming. Rather, it may make it a little more difficult to connect on a 

deep level. Members still feel as though they belong in the choir, and people are happy to see 

them at rehearsal. U confirmed her thoughts, saying that everyone is kind and open, but he 

doesn’t see himself hanging out with community members because he has to go back to his tiny 

dorm and they have a family in a house. Their comments may help explain the suggested lack of 

difference between feelings of belonging within UChorus and feelings of belonging outside of 

UChorus. Although the ensemble does foster an inclusive space for many people, members may 

have stronger connections with non-UChorus people in their lives who they spend more time 

with or are closer in age to.  

Interviewee U described a different element of the social climate, noting that being in 

UChorus is a great way to connect with fellow students outside of rehearsals. He finds it easy to 

talk with other choir members when he unexpectedly has a class with them due to their shared 

singing experiences.  

Finally, UChorus helped interviewees Tand U have a smooth transition to college during 

their freshmen year. As compared to her other clubs, choir was familiar and comfortable for T to 

be in. She made friends that she otherwise would not have been able to meet and generally felt a 

sense of ease when at singing at rehearsal. For T, knowing how to be a choir member from her 

past experiences and building connections with others who have the same love of singing as her 

helped her flourish as a new college student. Interviewee U found UChorus to be a place of 

grounding freshman year when he was trying to decide how much he wanted to commit to 

artistic endeavors at Emory. Even though some other fine arts clubs he tried out didn’t quite fit 
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his needs, he enjoyed UChorus. It was a place in college where he felt comfortable continuing to 

use the creative, artistic side of his brain.  
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Wind Ensemble 

 The Emory Wind Ensemble (EWE) plays many different styles of wind band music and 

is comprised of both Emory music majors and non-majors.14 10 members of EWE responded to 

the virtual survey. Table 18 presents a comparison of EWE members’ feelings of belonging 

within the group as compared to outside of it. 

 Shapiro-Wilk tests revealed normal distributions of both data sets. Therefore, I ran a two-

tailed, paired t-test in Excel, which produced a p-value of .011. Considering this p-value, the 

difference between feelings of belonging within EWE as compared to outside of it is significant. 

Therefore, this data suggests that EWE members feel as though they belong more in the band as 

compared to outside of it in the wider Emory community.  

 

Feelings of Belonging Within EWE Feelings of Belonging Outside of EWE 
6.092 5.738 

Table 18: Feelings of Belonging Within vs. Outside of EWE 
Significant difference between values  
 

 

 

 

 

 

 

 

 
14 “About.” Emory Wind Ensemble. Accessed November 2, 2025. https://emorywindensemble.org/about/.  

https://emorywindensemble.org/about/
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 Interviewees described Emory Wind Ensemble as a place where they can experience the 

joy of playing their instrument and grow as a musician with others. The common connector of 

music-making helps students feel as though they belong. Interviewee B (class of 2026), a clarinet 

player, summarized the environment by saying “It [Wind Ensemble] allows you to sort of mix 

that community, like building something together, whatever, with like also individual growth. 

And so then you also get to see, like, how others grow... and develop as musicians. You help 

them and they help you and you become, you all become better together (interview, April 14, 

2025).” The personal and communal sense of accomplishment brings musicians closer together. 

Without personal growth, the band wouldn’t be able to succeed. Likewise, without the band 

community, personal musical growth may lack meaning for individuals. Interviewee V (class of 

2028), a saxophonist, happily explained that he loves playing with other Emory students and that 

just doing lessons would not be the same as performing in an ensemble. As another saxophonist 

within the ensemble, I find similar satisfaction in musically collaborating with others. 

Interviewee W (class of 2027), who plays the bassoon, made the same comment, saying that she 

enjoys performing with her friends more than￼ performances￼ The group setting offers band 

members a more fulfilling experience than simply playing their instrument by themselves. 

Interviewee X (class of 2027), a trombonist, stated that his number one reason for being part of 

the music department is just to have the chance to make music every week. None of the above 

students besides me are music majors, yet Wind Ensemble clearly offers them a meaningful way 

to spend their valuable and limited time.  

 The interesting music choices also draw students to continue participating in Wind 

Ensemble. W feels as though she had been “exposed to all these big wind ensemble conductors” 

who have composed popular wind band pieces when compared to her band experience in high 
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school (Interviewee W interview with author, April 2, 2025). Furthermore, for both W and I 

(class of 2026), playing their instruments in band is a way to get away from academic stress and 

difficult STEM classes. They get to use the creative part of their brain that has been dormant all 

day, thus feeling challenged in a fun way.   

 Wind Ensemble also helps students connect with peers who have the same passion for 

instrumental music as them. For interviewee M (class of 2026), EWE is a curricular ensemble 

where he feels as though he knows his neighboring instrumentalists. M chose to drop the 

orchestra when pressed for time as a junior. A significant motivation for his continued 

participation in Wind Ensemble was that his friends were also enrolled. Even if the music was 

less rigorous and audience turnout smaller as compared to the orchestra, EWE had a more 

fulfilling community for him. Furthermore, interviewee V said that EWE has a great social 

environment that convinced him to keep being a member. Interviewee W noted that besides 

loving the music she gets to play, she has formed friendships with fellow members that make her 

happy to attend weekly rehearsals. One of my favorite parts of EWE is the post-rehearsal dinners 

I have with interviewees I, M, and B. We talk about our shared EWE experience and facets of 

our life outside the ensemble. Musicians enjoy the relationships they have built in the band, and 

these relationships increase the retention rate.  

 For many of its members, EWE offers a place of familiarity amid moving from high 

school to college. The process of band rehearsals and performances mimics what students may 

have gone through in high school, thus giving them a space where they know how to simply be 

when other spaces on campus may be new and unfamiliar. V, a freshman at the time of the 

interview, stated that the Wind Ensemble was “a place where I like, feel more comfortable in a 

sense. I just feel more grounded at Emory. So, like, in the first few weeks, Emory Wind 
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Ensemble was one of the only places where I felt just like, not alone” (Interviewee V, interview 

with author, April 5, 2025). His powerful descriptors show rehearsals to be a time of developing 

personal peace, not simply improving technical music skills for a future performance. 

Interviewee M said that EWE lets him turn back into a “band kid” for a little bit, returning him to 

a comfortable environment where he knows what to do and how to do it well (Interviewee M, 

interview with author, April 20, 2025). Amber Ford (class of 2028) initially joined because it was 

something she could sign up for that seemed normal in her lifestyle when coming to college. She 

found that it helped her transition to college because band was something she was used to doing. 

Hsuing similarly said that the similarity between high school band and college band helped him 

adjust to the Emory environment as an underclassman. From her freshmen year, W noticed that 

Wind Ensemble was comfortable for her because she had been in band in high school. Saying 

she knows how to be a good band student, W painted rehearsals as a time in her day when she 

didn’t have to stress about her abilities or unfamiliar procedures. She could just play her 

instrument, something she had done for many years. This safe space offers a place of normalcy 

and routine for previous high school band students that makes it easier to smoothly integrate into 

a new chapter at Emory.  
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Variations in Belonging 

 It is possible that different factors such as holding a leadership role, duration of 

involvement in the ensemble, gender, race, and sexual orientation can influence the level of 

feelings of belonging for students in all Emory music ensembles. However, many survey 

respondents mentioned how the share act of making music together bonded music ensemble 

participants to each other. Understanding if demographic factors affect feelings of belonging can 

reveal if different groups of students are having different experiences with community-building 

within collegiate musical ensembles or have different levels of feelings of belonging within their 

ensemble. It will illuminate if music ensemble participation can connect all students to each 

other, or just some students.  

 

All Emory Ensembles 

I determined the data set for students’ feelings of belonging within all Emory ensembles 

to have an abnormal distribution by the Shapiro-Wilk test. Therefore, I used the Wilcoxon 

Signed-Rank test to determine if there was a significant difference for students’ feelings of 

belonging within their ensemble between students who do hold a leadership position and 

students who do not hold a leadership position.15 I then utilized a Kruskal-Wallis test to 

determine if there were any significant differences between students’ feelings of belonging 

within their ensembles based on duration of involvement in ensemble, gender, race, or sexual 

orientation.16  

 
15 As there are only two different subgroups for leadership status, the Wilcoxon Signed-Rank test which does not 
assume normal distribution can be used to determine if there is a significant difference in feelings of belonging 
between both groups  
16 When a data set has an abnormal distribution, a non-parametric test that does not assume normal distribution such 
as Kruskal-Wallis must be used to determine differences between 3+ variables  
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A p-value greater than .05 indicates a significant difference in feelings of belonging 

within the ensemble based on the listed characteristic, while a p-value less than .05 indicates no 

significant different in feelings of belonging within the ensemble based on characteristic. The 

results are shown in Table 19. No demographic factor caused students to feel like they belong 

more or less within their ensemble. Differences in leadership status, duration of involvement in 

ensemble, gender, race/ethnicity, and sexual orientation do not influence the strength of feelings 

of belonging for students.  

 

Factor P-Value Correlation 

Leadership Status  0.1327 No significant difference in feelings of 

belonging based on leadership status  

Duration of involvement 

in ensemble  

0.3441 No significant difference in feelings of 

belonging based on duration of involvement 

in the ensemble  

Gender 0.2899 No significant difference in feelings of 

belonging based on gender 

Race/Ethnicity .07579 No significant difference in feelings of 

belonging based on race/ethnicity  

Sexual Orientation  0.6923 No significant difference in feelings of 

belonging based on sexual orientation  
Table 19: Demographic Factors’ Correlation with Belonging in All Emory Ensembles 
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Curricular Ensembles  

I carried out the same analysis as above to determine if leadership status, duration of 

involvement in the ensemble, gender, race, or sexual orientation influenced feelings of belonging 

within curricular ensembles. The data set representing feelings of belonging within curricular 

ensembles presented with abnormal distribution. I used the Wilcoxon Signed-Rank to determine 

if there was a significant difference in student feelings of belonging based on leadership status, 

and the Kruskal-Wallis test for the other four characteristics. No demographic factor influenced 

the strength of feelings of belonging for students in curricular ensembles. In other words, 

students have the same level of feelings of belonging regardless of differences in leadership 

status, duration of involvement in ensemble, gender, race/ethnicity, and sexual orientation.  

 

Factor P-Value Correlation 

Leadership Status  0.5343 No significant difference in feelings of 

belonging based on leadership status  

Duration of involvement in 

ensemble  

0.6726 No significant difference in feelings of 

belonging based on duration of involvement in 

a curricular ensemble  

Gender 0.3355 No significant difference in feelings of 

belonging based on gender 

Race/Ethnicity 0.1356 No significant difference in feelings of 

belonging based on race/ethnicity  

Sexual Orientation  0.2898 No significant difference in feelings of 

belonging based on sexual orientation  
Table 20: Demographic Factors’ Correlation with Belonging in Curricular Ensembles 
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Extracurricular Ensembles  

The data set representing feelings of belonging within extracurricular ensembles had an 

abnormal distribution. Therefore, I used the Wilcoxon Signed-Rank test to determine if there was 

a significant difference in student feelings of belonging based on leadership status, and the 

Kruskal-Wallis test for leadership status, duration of involvement in the ensemble, gender, race, 

and sexual orientation. No demographic factor influenced the strength of feelings of belonging 

for students in extracurricular ensembles. In other words, students have the same level of feelings 

of belonging regardless of differences in leadership status, duration of involvement in ensemble, 

gender, race/ethnicity, and sexual orientation. 

 

Factor P-Value Correlation 

Leadership Status  0.3089 No significant difference 

in feelings of belonging 

based on leadership status  

Duration of involvement in 

ensemble  

0.2292 No significant difference 

in feelings of belonging 

based on duration of 

involvement in a curricular 

ensemble  

Gender 0.1096 No significant difference 

in feelings of belonging 

based on gender 

Race/Ethnicity 0.3579 No significant difference 

in feelings of belonging 

based on race/ethnicity  
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Sexual Orientation  0.3321 No significant difference 

in feelings of belonging 

based on sexual orientation  
Table 21: Demographic Factors’ Correlation with Belonging in Extracurricular Ensembles 
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Discussion 

 Even though I had initially postulated that the primary pillar of flourishing supported 

through musical ensemble participation was relationships, interviews revealed a more complex 

relationship between flourishing and making music in a group in college. After analyzing each 

interview for key ideas, 3 ideas emerged in nineteen or more interviews: music ensembles as an 

environment of community building, music ensembles as a familiar space, and music ensembles 

as a place to continue a passion. These themes found in almost every interview reveal that 

although musical ensembles at Emory do help students build community during their 

undergraduate years, strong relationships are not the only aspect of ensemble membership that 

students value. The familiarity of ensemble participation and the opportunity to continue a 

passion for music also serve as significant motivators of continued participation. These three 

aspects of music ensemble participation – creating relationships, having a familiar space, and 

continuing a long-held passion – can promote flourishing for collegiate musicians. I will 

elaborate on the mechanisms of how they increase well-being later in this section.  

 

Music Ensembles as a Familiar Space  

Music ensembles serve as a place of familiarity when students transition from high 

school to college. Twenty out of twenty-five interviewees mentioned that they joined their 

musical ensemble of choice because they had done it in high school and enjoyed their 

experience. This motivation for membership has been corroborated by other researchers who 

found college ensemble participants initially choose to join an ensemble because they had a good 

high school ensemble experience (Delano and Royse, 16; Faber 2010, 126; Clothier 1967, 68; 

McClarty 1968, 85; Moder 2013, 79). Out of these twenty interviewees, nine specifically 
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mentioned that the familiarity of being in music ensembles was a stabilizing force for them 

amidst much uncertainty and change. For them, joining a music group was a way to incorporate 

something comfortable and pleasant into their routine. Therefore, for students who are newly 

transitioning into college, ensemble participation can be framed as a form of past-present self-

continuity: the connection between one’s past and present selves that helps one maintain their 

identity amid inevitable change and time passing (Sedikides et al. 2023, 336).  

Being in an ensemble in college can offer previous high school ensemble musicians an 

environment conducive to identity stability. Through ensemble membership, students entering 

undergraduate schooling have at least one place in their life where they know what is expected of 

them by others because they can draw on previous musical experiences to demonstrate 

competency. This sense of capability and ease can remind college students of their previous 

identity as a high school musician who enjoyed their time in their ensemble, thus connecting 

their past and present together. Furthermore, the familiarity of playing one’s instrument and 

carrying out standard rehearsal procedures (tuning, listening, fixing mistakes, socializing, etc.) 

serve as another pillar for past-present self-continuity. These routine activities done in both high 

school and college link one’s past self with one’s current self.  

Past-present self-continuity is associated with many positive markers of mental health. 

Many studies have shown that having past-present self-continuity increases mental wellness 

along with decreasing anxiety and depression levels (345). It is also associated with an increased 

sense of purpose in life (345). Both mental health and purpose are contributors to flourishing. 

Therefore, past-present self-continuity fostered by ensemble participation in college for students 

who were previously high school musicians helps them to flourish while experiencing great 

change.  
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Music Ensembles as Participatory Performance  

 A defining element of being part of a music group is creating something with others that 

cannot be done by oneself. This opportunity was stated by nineteen out of twenty-five 

interviewees to have value to them. Some mentioned joining ensembles because they liked to 

make music in community, while others stated that they maintained membership because they 

enjoyed performing with others. Three interviewees specifically mentioned that they preferred 

playing their instrument in a group as compared to solo playing.  

This common interview theme of students valuing making music with others aligns with 

research finding that a significant motivation for college student to join ensembles is the chance 

to make music in community (Faber 2010, 91; Kokotsaki and Hallam 2007, 96). However, some 

research studies have implicated simply a love of music or a love of playing one’s instrument as 

a reason for college ensemble participation (Tedford 2014, 91; Clothier 1967, 91; Lapp 2012, 95; 

Mantie and Dorfman 2014, 52; Snyder 2021, 44). They do not specify if students expressed a 

love for playing by themselves or playing with a group. These results raise the possibility that 

some college musicians who love playing their instrument specifically love playing their 

instrument in a group setting. Therefore, college ensembles offer participants the joy of musical 

collaboration, a highly appealing aspect of the groups to Emory students.  

Ethnomusicologist Thomas Turino’s idea of “presentational music” (2008, 52) is helpful 

in explaining this concept of enjoying playing one’s instrument in a group setting in college. The 

term “presentational music” describes a type of performance where there are two groups of 

people–music makers and an audience. A clear distinction exists between participants and non-

participants in the music-making process. The preparation for the performance in the form of 

rehearsals is encompassed within the definition of presentational music (53). These rehearsals are 
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often characterized by “goal directed and detail oriented” activities to help musicians make the 

music sound the best it can at the performance (53). Members of the ensemble are practicing 

pieces together and focusing on bettering all parts of them no matter how small with the intention 

of sonic improvement. In both the preparation and performance components of presentational 

music, the number of people in the music-making group is usually fixed and their musical 

abilities are similar (54). The composition of the participants is therefore predictable, and it can 

inform the choice of music performed.  

 Both curricular and extracurricular Emory University music ensembles fit the frame of 

presentational music. They exemplify the two components of presentational music (preparing 

and performing) along with the structure of it (musicians and audience). Rehearsals are 

undertaken in a manner that supports the music learning and improvement process because the 

end goal for the group is to have a successful final performance where they present rehearsed 

pieces. For example, the Emory Wind Ensemble rehearses on Monday and Wednesday for two 

hours each day to get ready for a mid-semester concert and then an end-of-semester concert, both 

open to the public. Therefore, it can be reasonably assumed that the communal sense of progress 

musicians experience in participatory music is occurring in Emory ensembles. Students 

appreciate this ritual of making music in a collaborative setting.  

 For college students who like making music with others, the chance to experience 

participatory music through membership in an ensemble supports the happiness and life 

satisfaction pillar of their flourishing. By having a guaranteed environment to go to every week 

that is enjoyable for them, college students have at least one consistent source of happiness and 

satisfaction found in their ensemble. Even if the rest of their life feels inconsistent and difficult, 

one of their desires is fulfilled through ensemble membership. Furthermore, group music-making 
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has been shown to have many health benefits, including lowered stress levels and increased 

mental wellness (Clift 2012, 114; Williamson and Bonshor 2019, 7). Therefore, the opportunity 

to make music with others contributes to their flourishing.  

 

Music Ensembles as a Community 

Both the qualitative and quantitative data reveal curricular and extra-curricular ensembles 

at Emory to be a place of not just making music for students but also of building relationships 

with their peers. Within the framework of participatory music, Turino notes that an important 

aspect of presentational music is the connections that form between those who are sharing the 

experience of creating the musical presentation (61). Musicians who rehearse and perform 

together are likely to feel bonded to one another and experience feelings of belonging because of 

the similar activity they are doing together. Therefore, participatory music can be used to explain 

this phenomenon of music ensembles as a community for its participants.  

Nineteen out of twenty-five interviewees said they cherish the community they have 

found within their ensembles, and eight noted that the community would be the thing they miss 

the most upon graduation. The friendships they have made in their music ensembles are of great 

value to them. This finding lines up with previous findings, as developing meaningful 

interpersonal relationships has long been shown to be an important part of continuing music 

ensemble participation for college students (Clothier 1967, 89; Lapp 2012, 110; Faber 2010, 91; 

Yoo 2021, 144; Chelcy et al. 2014, 16; Duchan 2012, 106; Kokotsaki and Hallam 2007, 99; 

Mantie and Dorfman 2014, 52; McClarty 1968, 97; Moder 2013, 81; Snyder 2021, 45; Tedford 

2010, 91).  
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Furthermore, college music ensembles bring together people who differ in age, gender, 

grade, sexual orientation, race, and majors over a shared love of music. Table 1, 2, and 3 show 

that feelings of belonging for students in Emory ensembles do not differ based on if one holds a 

leadership position, duration of involvement in the ensemble, gender, race/ethnicity and sexual 

orientation. The idea that students do not feel less included in an ensemble due to their sexual 

orientation supports Panetta’s findings that band environments are perceived as a safe space for 

queer musicians among high school band members, college band members, and community band 

members (Panetta 2024, 94). These findings suggest that students who participate in music do 

not feel excluded based on these differences and speak to the power of music ensembles to create 

a welcoming environment for all participants. Table 1 represents this phenomenon well, showing 

that overall, students in Emory ensembles feel a higher sense of belonging within their ensemble 

as compared to outside of it. From the lens of participatory performance, the social bonds created 

within music ensembles for participants because a shared passion fosters a welcoming 

environment where people feel included and at home.  

However, even though Table 1 suggests that students in all Emory ensembles have a 

stronger sense of belonging within their ensemble as compared to outside of it, Table 2 

(Extracurricular Ensembles), Table 4 (ChaiTunes), Table 5 (Dooley Noted), Table 7 (Suri), Table 

8 (The Gathering), Table 9 (Gamelan Ensemble), Table 10 (EUSO), and Table 11 (UChorus) 

show otherwise. Students represented in these groups feel there is no significant difference 

between their feelings of belonging within their group as compared to their feelings of belonging 

in the broader school setting.  

There are several explanations for this discrepancy between all ensembles and individual 

groups, including sample size and student experience. The first is that the small sample size 
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skewed results, which I elaborate more on in the Limits section. Another explanation based on 

interview data is that students have diverse interests around campus aside from their participation 

in a musical group. While they may have a strong sense of belonging within their music group, 

they may also have a strong sense of belonging outside of their music group that comes from 

roommates, other clubs, classes, or other commitments at the university that connects student 

musicians with others. Additionally, while participants in music ensembles may feel welcomed 

by fellow members, strong bonds may not be present between members due to differences in life 

stages (like in UChorus) or limited time to socialize (like in EUSO). A shared love of music still 

serves as a bridge to connect ensemble members and to foster a sense of belonging, but the 

bridge is not strong enough to make students feel a stronger sense of belonging within their 

ensemble as compared to other areas of their life. Students don’t necessarily feel unwelcome or 

not included in their ensembles; instead, they feel like they belong in both their ensemble and 

outside of their ensemble at Emory University.  

This explanation aligns with the vast amount of literature that shows students in college 

ensembles value the social aspect of their ensemble and the chance to build friendships. It also 

aligns with the idea in participatory performance that doing a similar activity together brings 

people close together. Students can feel close to fellow musicians in their ensemble due to the 

shared activity of music-making but also feel close to non-ensemble participants with whom they 

do other activities with such as studying or exercising.  

As shown by public health research, feelings of belonging have the power to positively 

shape one’s health in both the short-term and long-term. Therefore, addressing loneliness for 

college students will have a positive effect on both their college experience and the rest of their 

lives. Students with low feelings of belonging in the college environment are correlated with 
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having higher perceived levels of stress compared to those with high feelings of belonging 

(Civitci 2015, 278). Strong feelings of belonging are correlated with higher rates of self-reported 

mental well-being, increased mental resilience, and a decreased likelihood of committing suicide 

(Kitchen et al. 2011, 110; Sani 2011, 38). Strong relationships also support physical health, as 

they have been shown to decrease the risk of smoking and the chance of getting many illnesses 

such as arthritis, asthma, diabetes, heart disease, and high blood pressure (Allan 2025, 4493-94).  

College music ensembles promote a strong sense of belonging and offer opportunities for 

community building to members. They contribute to the relationship, mental health, and physical 

health pillars of flourishing and help college students thrive in an environment that can be 

isolating and overwhelming.  

 

Implications  

The interviews and survey results show that music ensembles can offer consistency, 

undiscriminating friendliness, and pleasure to undergraduate students, a population shown to be 

susceptible to languishing due to immense change, loneliness, and uncertainty. They are given a 

higher chance of flourishing during their undergraduate experience. Being in a close community 

with others and having a familiar environment amidst change promotes mental wellness. Having 

strong relationships also reduces levels of depression, anxiety, suicide, and stress in the short-

term. In the long term, it decreases the risk of chronic diseases like diabetes and heart diseases.   

Considering these three health-promoting patterns found in Emory music ensembles, 

university administrators should ensure consistent funding and support for both extracurricular 

and curricular musical ensembles at their institution. Furthermore, college curricular ensemble 

directors and administrators along with extracurricular ensemble executive boards should work 
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towards fostering opportunities that let students socialize with each other to capitalize on the pre-

existing shared bond of music-making together. Furthermore, although music-making with others 

is an inherent aspect of collegiate musical ensembles, leaders should make intentional choices 

about repertoire programming based on musicians’ playing abilities and music preferences.  
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Limits 

 The use of convenience sampling and sample size may limit the applicability of the 

results of this study. Although students in all Emory ensembles were invited to fill out the survey 

and sign up for an interview, every student invited did not join the study. Interview and survey 

participants may have felt more inclined to be part of the study because of their positive 

experiences within their music ensemble. Similarly, students who have had a negative experience 

may have felt less inclined to share their experience within their music ensemble. They may not 

want to relive their negative memories or feel less inclined to do anything not required for their 

music ensemble. Therefore, the population sample’s answers may have shown music ensembles 

to be a stronger place of belonging for participants than they are in reality.   

Additionally, survey sample sizes for individual musical ensembles ranged from four 

participants to eleven participants. Although statistical tests were run to account for these small 

sample sizes, a small sample size increases the risk for random variation and false and/or 

misleading results (Cao et al. 2024, 763). The handful of participants may not be representative 

of the group as a whole. Therefore, the ensembles that showed insignificant results 

(Extracurricular Ensembles, Curricular Ensembles, ChaiTunes, Dooley Noted, Suri, The 

Gathering, Gamelan Ensemble, EUSO, and UChorus) along with the ensembles that showed 

significant results and had a small sample size (All Ensembles, Pep Band, and EWE) should be 

viewed conservatively. It is possible that ensembles that did not have significant results may 

show significant results with a larger sample population, and vice versa for ensembles with 

significant results. Especially since many ensembles with significant results had interviewees 

who shared with me about the caring community within the group, a bigger sample size may 

produce different quantitative results. 
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Future Directions  

 For future continuation of this kind of work, a larger sample size should be acquired for 

more accurate representation of college students’ feelings of belonging within their music 

ensemble as compared to outside of it. Getting this large sample size may require attending 

rehearsals and requesting time to present the project during scheduled events to promote 

participation in-person. Additionally, students should be polled at different times in the semester 

to see if there is a correlation between time spent together in an ensemble and feelings of 

belonging amongst all members in the group. The quantitative method to compare students’ 

feelings of belonging within their music ensemble to outside of their music ensemble could be 

expanded to different populations, such as high school choirs, high school orchestras, adult 

community bands, or professional organizations. Since Emory is just one institution, future 

researchers should also consider broadening the research to include other colleges and 

universities in a range of settings. This will expand the literature available explaining the effect 

of the music ensemble experience on college students and show similarities and/or differences 

between music ensembles at different institutions.  

Furthermore, certain demographics in the study were represented at a higher rate relative 

to their population size at Emory, while others were poorly represented. Although the 

demographics of my study may not accurately represent the demographics of Emory ensembles, 

it is possible that music ensembles may serve some groups of people more than others. Future 

work should investigate if barriers to music ensemble participation such as lack of time or cost of 

instrument disproportionately affect different populations.  

Ensembles outside of the construct of American music studies such as Indigenous music 

groups or gospel choirs should also be investigated. There is limited research on them and there 
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may be different levels of belonging and/or avenues to belonging for members within these 

ensembles. Students may join these groups to connect with their cultural background or reinforce 

their ethnic identity. These reasons differ from the reasons shown in the literature that students 

give for joining ensembles within the label of American music studies. Additionally, within my 

literature review, I found no mention of these kinds of groups. As a strong sense of belonging can 

have a multitude of health benefits for a person of any age, it is important to understand what 

kind of spaces promote feelings of belonging.  
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Conclusion  

 I like to tell people I sometimes feel like I live at Schwartz, one of Emory’s music 

buildings. I find myself there all day, from morning practice sessions and afternoon classes to 

evening rehearsals and nighttime performances. To me, it is a grounding, familiar place. I love 

seeing the sunset through the large glass windows of my favorite practice room. I love walking 

through the hallways to hear fellow musicians make incredibly impressive music. I love the 

stairs that make me feel out of breath when I climb up and down them trying to find a practice 

room right before juries.  

Just kidding. 

What I love most about being in Schwartz is the people. I love hearing my fellow 

saxophone players chat about their physics class while we deconstruct our instrument after 

quartet rehearsal. I love running into my roommate on the green space outside of the building as 

she leaves her practice session. I love hearing my boyfriend playing the piano when I am waiting 

for rehearsal to start. I love talking to the underclassmen walking by about their courseload as I 

sit on a bench before class begins.  

I love knowing I belong among other Emory musicians. And other Emory musicians love 

it too.  

Emory music ensembles are a beloved extracurricular or curricular commitment for many 

musicians. Beyond a resume boost or graduation requirement, they give undergraduate students a 

place of familiarity and belonging along with the opportunity to pursue what they love in a time 

during their lives that can feel unstable, difficult, and lonely. While it is important that college 

administration realize that music ensemble participation can be a pathway to thriving for some 

students, it is even more important for students themselves to realize this. With the newfound 
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independence many undergraduate students experience for the first time upon entering college, 

they can do anything. It is my hope that those who love making music in an ensemble continue 

to do so with their freedom. It may just be a path to flourishing for them, as it has been for many 

musicians before them.  
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Appendix A: Recruitment Materials 
Email Message 
 
Hello ___________, 
 
Hope you’re having a good day! My name is Abby Balson, and I am a junior majoring in Music and 
Human Health. I am carrying out a research project this semester to understand how musical 
ensembles at Emory play a role in student wellbeing and acceptance on campus. I hope to give the 
data back to your organization so you can use it to appeal for more funding, support, and visibility! I 
will also be using this info for my honors thesis next year.  
 
There are two parts that each ensemble member may participate in - an online survey and a 20-
minute interview. For participating in the online survey, you will get the chance to win one of 23 $15 
Kaldi’s gift cards. For participating in the interview, you will receive a guaranteed $15 Amazon Gift 
Card.  
 
You may participate in the raffle even if you do not participate in the survey. The link to participate 
is here. 
 
You will receive your ensemble’s unique quantitative data (summarizing students’ feelings of 
belonging within the ensemble). The more people who fill out the survey, the better your results will 
be! 
 
Here is a link to the survey that can be directly sent to your ensemble: 
https://survey.qualtrics.emory.edu/jfe/form/SV_6s4VdrPqtO4WMpU 
 
Here is a link to sign up for an interview: https://calendar.app.google/EvjhWHJGzNd6U4Li6 
 
I would love to have your ensemble participate! I did this project last summer with a high school and 
can send you what the results looked like. Please let me know if you have any questions. You can 
email me back or text me at 817-***-****!  
 
Sincerely, 
Abby Balson 
 
 
 
 
 
 
 
 
 

https://survey.qualtrics.emory.edu/jfe/form/SV_0OJRYcImgsTyc9U
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Appendix B: Interview Materials 
Appendix B.1 Oral Consent  

Introduction and Study Overview 

Thank you for your interest in our music ensemble research study. We would like to tell you what 
you need to think about before you choose whether or not to join the study.  It is your choice.  If 
you choose to join, you can change your mind later on and leave the study.  

The purpose of this study is to understand the role that music ensembles play in Emory 
University students’ wellbeing and acceptance on campus. The study is funded by the John H. 
Stipe Society. This study will take about twenty minutes to complete.  

If you join, you will be asked to participate in a twenty-minute interview about how your music 
ensemble helps you form community.  

The risks associated with this study could include some discomfort in recalling and documenting 
one’s social experience in college.  

You may not benefit from joining the study. There is a guaranteed $15 Amazon gift card awarded 
for completing the interview. This study is designed to learn more about the socio-emotional 
impacts of making music in a group and how it can improve student wellbeing. The study results 
may be used to help others in the future. 

Storing and Sharing your Information 

This interview will be recorded. We will store all the data that you provide using a code.  We 
need this code so that we can keep track of your data over time. This code will not include 
information that can identify you (identifiers). Specifically, it will not include your name, initials, 
date of birth, or medical record number. We will keep a file that links this code to your identifiers 
in a secure location separate from the data.  

We will not allow your name and any other fact that might point to you to appear when we 
present or publish the results of this study. 

Your data may be useful for other research being done by investigators at Emory or elsewhere. 
We may share the data, linked by the study code, with other researchers at Emory or with 
researchers at other institutions that maintain at least the same level of data security that we 
maintain at Emory. We will not share the link between the study code and your identity. There is 
a risk of loss of privacy as with any research study where an individual provides information 
about themselves. 

Once the study has been completed, we will send you a summary of all of the results of the study 
and what they mean. We will not send you your individual results from this study. 
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A screenshot of the interviewer and you will be taken at the beginning of the interview to be 
shared with Maggie Beker (director of the John H. Stipe Society) for the purposes of 
compensation. She will ensure gift cards are received by the correct person with this screenshot.  

Confidentiality   

Certain offices and people other than the researchers may look at study records. Government 
agencies and employees overseeing proper study conduct may look at your study records.  These 
offices include the Office for Human Research Protections, the funder(s), the Emory Institutional 
Review Board, and the Office of Compliance. Study funders may also look at your study records. 
Emory will keep any research records we create private to the extent we are required to do so by 
law.  A study number rather than your name will be used on study records wherever possible. 
Your name and other facts that might point to you will not appear when we present this study or 
publish its results. 

People Who will Use/Disclose Your Information: 

The following people and groups will use and disclose your information in connection with the 
research study: 

• The Principal Investigator and the research staff will use and disclose your information to 
conduct the study 

• Emory may use and disclose your information run normal business operations.  
• The Principal Investigator and research staff will share your information with other 

people and groups to help conduct the study or to provide oversight for the study. 
•  The John H. Stipe Society the Sponsor of the study.  The Sponsor may use and disclose 

your information to make sure the research is done correctly and to collect and analyze 
the results of the research.  The Sponsor may disclose your information to other people 
and groups like study monitors to help conduct the study or to provide oversight for the 
study.   

• The following people and groups will use your information to make sure the research is 
done correctly and safely: 

o Emory offices that are part of the Human Research Participant Protection Program 
and those that are involved in study administration and billing.  These include the 
Emory IRB, the Emory Research and Healthcare Compliance Offices, and the 
Emory Office for Clinical Research.  

o Other researchers that are a part of this study.  
o Government agencies that regulate the research including the Office for Human 

Research Protections 
o Public health agencies. 
o Research monitors and reviewer. 
o Accreditation agencies. 

• Sometimes a Principal Investigator or other researcher moves to a different institution. If 
this happens, your information may be shared with that new institution and their 
oversight offices. Information will be shared securely and under a legal agreement to 
ensure it continues to be used under the terms of this consent. 



   
 

   
 

98 

 

Contact Information 

If you have questions about the study procedures, appointments, research-related injuries or bad 
reactions, or other questions or concerns about the research or your part in it, contact Abigail Balson 
at 817-513-****. 
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Appendix B.2 Interview Questions 

1. What made you audition for this ensemble? 
2. Why have you stayed in this ensemble? 
3. If you were to stop being a part of the ensemble, what would you miss the most? 
4. How would you describe the social climate of the ensemble?  
5. What is a notable memory of the ensemble you have outside of a scheduled rehearsal or 

performance?  
6. What is a notable memory of the ensemble you have during a rehearsal or performance?  
7. What role does this ensemble play in your identity, if any?  
8. For upperclassmen - do you feel as though your experience in the ensemble has changed over 

the years? How so?  
9. For underclassmen - How does being a younger member influence your experience in the 

ensemble, if at all?  
10. How has being an ensemble member influenced your adjustment to a college environment?  
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Appendix C: Survey Materials 
Appendix C.1 Survey Consent 
 

Introduction and Study Overview 

Thank you for your interest in our music ensemble research study. We would like to tell you what 
you need to think about before you choose whether or not to join the study.  It is your choice.  If 
you choose to join, you can change your mind later on and leave the study.  

The purpose of this study is to understand the role that music ensembles play in Emory 
University students’ wellbeing and acceptance on campus. The study is funded by the John H. 
Stipe Society. This study will take ten to fifteen minutes to complete.  

If you join, you will be asked to complete an online survey asking questions about your 
experience in a musical ensemble at Emory and your feelings of belonging within it.  

The risks associated with this study could include some discomfort in recalling and documenting 
one’s social experience in college.  

You may not benefit from joining the study. There is a possibility of winning the raffle for one of 
23 $15 and 1 $5 Kaldi’s gift cards for participating in the online survey. You do not have to 
complete the survey in order to be entered into the raffle. The link to sign up for the raffle can be 
found here. This study is designed to learn more about the socio-emotional impacts of making 
music in a group and how it can improve student wellbeing. The study results may be used to 
help others in the future. 

Confidentiality 

Certain offices and people other than the researchers may look at study records. Government 
agencies and employees overseeing proper study conduct may look at your study records.  These 
offices include the Office for Human Research Protections, the funder(s), the Emory Institutional 
Review Board, and the Office of Compliance. Study funders may also look at your study records. 
Emory will keep any research records we create private to the extent we are required to do so by 
law.  A study number rather than your name will be used on study records wherever possible. 
Your name and other facts that might point to you will not appear when we present this study or 
publish its results. 

People Who will Use/Disclose Your Information: 

The following people and groups will use and disclose your information in connection with the 
research study: 

• The Principal Investigator and the research staff will use and disclose your information to 
conduct the study 

• Emory may use and disclose your information run normal business operations.  

https://survey.qualtrics.emory.edu/jfe/form/SV_0OJRYcImgsTyc9U
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• The Principal Investigator and research staff will share your information with other 
people and groups to help conduct the study or to provide oversight for the study. 

•  The John H. Stipe Society the Sponsor of the study.  The Sponsor may use and disclose 
your information to make sure the research is done correctly and to collect and analyze 
the results of the research.  The Sponsor may disclose your information to other people 
and groups like study monitors to help conduct the study or to provide oversight for the 
study.   

• The following people and groups will use your information to make sure the research is 
done correctly and safely: 

o Emory offices that are part of the Human Research Participant Protection Program 
and those that are involved in study administration and billing.  These include the 
Emory IRB, the Emory Research and Healthcare Compliance Offices, and the 
Emory Office for Clinical Research.  

o Other researchers that are a part of this study.  
o Government agencies that regulate the research including the Office for Human 

Research Protections 
o Public health agencies. 
o Research monitors and reviewer. 
o Accreditation agencies. 

• Sometimes a Principal Investigator or other researcher moves to a different institution. If 
this happens, your information may be shared with that new institution and their 
oversight offices. Information will be shared securely and under a legal agreement to 
ensure it continues to be used under the terms of this consent. 
 

Storing and Sharing your Information 

We will store all the data that you provide using a code.  We need this code so that we can keep 
track of your data over time. This code will not include information that can identify you 
(identifiers). Specifically, it will not include your name, initials, date of birth, or medical record 
number. We will keep a file that links this code to your identifiers in a secure location separate 
from the data. 

We will not allow your name and any other fact that might point to you to appear when we 
present or publish the results of this study. 

Your data may be useful for other research being done by investigators at Emory or elsewhere. 
We may share the data, linked by the study code, with other researchers at Emory or with 
researchers at other institutions that maintain at least the same level of data security that we 
maintain at Emory. We will not share the link between the study code and your identity. There is 
a risk of loss of privacy as with any research study where an individual provides information 
about themselves.  

Once the study has been completed, we will send you a summary of all of the results of the study 
and what they mean. We will not send you your individual results from this study. 



   
 

   
 

102 

Contact Information 

If you have questions about the study procedures, appointments, research-related injuries or bad 
reactions, or other questions or concerns about the research or your part in it, contact Abigail Balson 
at 817-513-****. 

This study has been reviewed by an ethics committee to ensure the protection of research 
participants. If you have questions about your rights as a research participant, or if you have 
complaints about the research or an issue you would rather discuss with someone outside the 
research team, contact the Emory Institutional Review Board at 404-712-0720 or 877-503-9797 or 
irb@emory.edu.  

To tell the IRB about your experience as a research participant, fill out the Research Participant 
Survey at https://tinyurl.com/ycewgkke. 

Consent 

If you consent to participating in this study, please proceed to the survey. After you have finished 
this portion of the survey, you will be invited to participate in the interview portion of the study. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:irb@emory.edu
https://tinyurl.com/ycewgkke
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Appendix C.2 Online Survey Questions 

 
Section 1  
 

1. When I am with other people in my music ensemble, I feel included.  
a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
2. I have close bonds with friends in my music ensemble.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
3. I feel accepted by others in my music ensemble.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
4. I have a sense of belonging in my music ensemble. 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 
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5. I feel connected with others in my music ensemble. 
a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
6. I feel like an outside in my music ensemble. 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
7. I feel as if people do not care about me in my music ensemble.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
8. I feel isolated from the rest of the music ensemble.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
9. When I am with other people in my music ensemble, I feel like a stranger.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
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d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
10. Friends in my music ensemble do not involve me in their plans. 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
Section 2 
 

11. When I am with other people in my school (outside of music ensembles), I feel included. 
a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
12. I have close bonds with friends in my school (outside of music ensembles).  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
13. I feel accepted by others in my school (outside of music ensembles). 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
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f. Disagree 
g. Strongly disagree 

 
14. I have a sense of belonging in my school (outside of music ensembles).  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
15. I feel connected with others in my school (outside of music ensembles).  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
16. I feel like an outsider in my school (outside of music ensembles).  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
17. I feel as if people do not care about me in my school (outside of music ensembles). 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
18. I feel isolated from the rest of the school (outside of music ensembles). 
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a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
19. When I am with other people in my school (outside of music ensembles), I feel like a 

stranger.  
a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
20. Friends in my school (outside of music ensembles) do not involve me in their plans.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
Section 3  
 

21. On the whole, I am satisfied with myself. 
a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
22. At times, I think I am no good at all. 

a. Strongly Agree 
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b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
23. I feel that I have a number of good qualities. 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
24. I am able to do things as well as most other people. 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
25. I am able to do things as well as most other people.  

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 
f. Disagree 
g. Strongly disagree 

 
26. I feel I do not have much to be proud of. 

a. Strongly Agree 
b. Agree 
c. Somewhat Agree 
d. Neither agree nor disagree 
e. Somewhat disagree 



   
 

   
 

109 

f. Disagree 
g. Strongly disagree 

 
Section 4 
 

27. Do you hold a leadership role in the program? (Ex: section leader, executive board 
member, etc.)  

a. Yes 
b. No 

 
28. How many semesters have you participated in your ensemble? 

a. 1 
b. 2 
c. 3 
d. 4 
e. 5 
f. 6 
g. 7 
h. 8 
i. 9+  

 
29. What is your age? 

a. 18 
b. 19 
c. 20 
d. 21 
e. 22 
f. 23 
g. 24+ 

 
30. How would you describe your gender identity? 

a. Male 
b. Female 
c. Non-binary 
d. Prefer not to say 
e. Prefer to self-describe 

 
31. Do you identify as transgender? 

a. Yes 
b. No 
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c. Prefer to self-describe 
d. Prefer not to say 

 
32. How would you describe your racial/ethnic background? Mark all that apply.  

a. Black or of African descent 
b. East Asian 
c. Hispanic, Latinx, or of Spanish Origin  
d. American Indian or Alaska Native 
e. Middle Eastern or North African Native 
f. Hawaiian or Pacific Islander  
g. South Asian 
h. Southeast Asian 
i. White or European 
j. Prefer to self-describe 
k. Prefer not to say 

 
33. How would you describe your sexual orientation? Mark all that apply. 

a. Asexual 
b. Bisexual and/or pansexual 
c. Gay 
d. Heterosexual 
e. Lesbian 
f. Queer 
g. Prefer to self-describe 
h. Prefer not to say  
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